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Introduction 
Microteaching is a simplified form of the learning process that involves a smaller 

number of students, limited time, and simplified content. This method is considered effective 
in bridging the gap between theory and practice, as it helps pre-service teachers apply the 
knowledge and skills needed in real teaching situations. Through activities such as lesson 
planning, peer observation, giving and receiving feedback, and self-reflection, pre-service 
teachers can gain a deeper understanding of the teaching and learning process. 

The first microteaching model was developed by Allen and Ryan with six main stages: 
planning, teaching, observation and feedback, re-planning, re-teaching, and re-observation. In 
practice, pre-service teachers deliver a short lesson lasting about 15–20 minutes, after which 
they receive feedback from supervisors and peers for improvement. Through this repetitive 
practice, microteaching helps pre-service teachers refine their teaching skills, enhance their 
reflective ability, and build confidence in handling real classroom situations. (Belibi Enama, 
2021). 

Teacher training is one of the essential elements in today’s education system. The 
implementation of microteaching sessions has become very popular and is widely applied by 
various reputable educational institutions and organizations. This method was first 
introduced by Allen as part of an experimental program at Stanford University, United States. 
It was considered one of the major innovations of its time, and its design and implementation 
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clarity, and active engagement during microteaching sessions. These 
results suggest that Active Knowledge Sharing is an effective 
pedagogical method for developing communication competence and 
can contribute to improving the quality of teacher training programs. 
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have continued to evolve to the present day. (Popat, 2020). When a teacher stands in front of 
the class, it is not enough to merely have an understanding of the material to be delivered. 
There are several other demands that a teacher must master, one of which is the ability to 
build interaction among students during the learning process. Therefore, pre-service teachers 
need to develop strong communication skills in order to create effective and interactive 
learning experiences. 

Considering the high number of education study programs that attract great interest in 
Indonesia, there is a significant opportunity to innovate in the design of microteaching 
programs. This innovation is essential as challenges in both the educational and professional 
worlds continue to evolve dynamically. Curricula, student needs, and learning technologies 
have undergone substantial changes. If the microteaching model continues to be 
implemented without innovation, there is a considerable risk that prospective teachers will 
lack the pedagogical competencies required to meet the demands of modern 
education.(Azizah, 2025)  

In essence, human beings as social creatures have interacted with their environment 
for centuries, striving to fulfill their need to communicate emotions, thoughts, dreams, and 
hopes through speech and writing. The emergence of such activities as a means of sharing is 
known as communication. The contribution of good interpersonal communication skills to 
success, both in personal and professional contexts, has now been widely recognized and 
extensively studied. Humans have a fundamental and universal need to interact with others, 
and the better their communication skills, the more satisfying and meaningful their lives will 
be.(Hargie, 2021).   

Learning, in essence, is the relationship and interaction between students, teachers, 
and the learning environment. The teacher, as the main actor, requires special attention to 
meet the 21st-century soft skills demands. As the creator of the learning process in schools, a 
teacher is not only required to possess 21st-century skills but must also be competent in 
applying them to design learning that aligns with the current digital era. 

In response to these challenges, educators must have the abilities and competencies 
that meet the standards of a good teacher. Teacher competencies include pedagogical, 
professional, social, and personal competencies, which should be integrated with relevant 
soft skills needed in today’s digital age. (Azrai et al., 2020).  Previous studies have suggested 
the need for a new form of microteaching, in which communication and reflection become 
essential aspects in developing microteaching practices for pre-service teachers. (Hama & 
Osam, 2021).  

One of the efforts to improve communication skills is through the Active Knowledge 
Sharing strategy, which is a learning approach developed through team-building activities 
and interactive processes. This approach creates a more enjoyable learning atmosphere and 
enhances student motivation. It also helps learners solve learning-related problems through 
activities such as observing, listening, expressing opinions, and collaborating in group 
discussions. (Handayani & Marisda, 2023).  The purpose of this study is to analyze the 
effectiveness of implementing the Active Knowledge Sharing strategy in Microteaching 
courses to improve the communication skills of pre-service teachers.  

Research Methods 
This study employs the Classroom Action Research method. CAR is a reflective form of 

research conducted by practitioners to enhance the rationality and effectiveness of their 
actions, as well as to improve the conditions in which the teaching and learning practices take 
place. This research was conducted in the sixth-semester Islamic Education (PAI) class at 
Universitas Darussalam Gontor, specifically in class 6 C2, which consists of 29 students. 
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Figure 1. The Classroom Action Research (CAR) Model by Kemmis and Taggart 

 
The Classroom Action Research model applied in this study follows the framework 

developed by Kemmis and Taggart, which consists of the following stages ; (Azizah et al., 
2023). 

1. Planning: In this stage, the researcher designs a lesson plan, prepares observation 
sheets, and formulates questions to guide the learning process.  

2. Acting: This step, involves implementing the planned actions, in this case by using 
active knowledge sharing method during instruction.  

3. Observing: At this stage, observations are carried out to monitor the teacher’s 
performance during the lesson and to assess students’ engagement and participation 
in class. 

4. Reflecting:  The final stage, involves analyzing and interpreting the data gathered 
from observations. This reflection process includes evaluating the effectiveness of the 
actions and determining areas for improvement. The results of the reflection are then 
used to plan the next cycle of action for further enhancement of learning outcomes.  

Classroom action research, or classroom-based research, holds a significant role in 
educational management as it generates valuable knowledge that contributes to the 
development of well-rounded individuals. The insights obtained from such research can be 
effectively utilized to enhance and inform decision-making in the planning and management 
processes within education.(Semathong, 2023) 
Data Collection Techniques 

The data collection techniques in this study were carried out using two methods are ;  
1. Observation, In this stage data are collected on students’ activities and engagement 

during the classroom learning process. 
2. Documentation, This technique is used to gather supporting data such as students’ 

scores and institutional profiles. 
Data Analysis Techniques 

To assess students’ communication skills during the microteaching class, the 
researcher used a particular scoring as presented in the table below; 

Table 1.  Scale of Students’ Communication Skill Levels 

No Score Range Description 

1 3.5 – 4.0 Excellent 

2 2.5 – 3.4 Good 

3 1.5 – 2.4 Fair 

4 1.0 – 1.4 Poor 

 
The formula used to calculate the mean (average) in this study is obtained by dividing 

the total score of all indicators achieved by the total number of students observed. The mean 
is used to determine the average level of students’ communication skills in each cycle, 
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allowing for a comparison of improvement from Cycle I to Cycle II. 
Formula: 

Mean =
∑𝑋

𝑁
 

 
Description: 

• ∑𝑋= Total score of all students 
• 𝑁= Number of students observed 

 

Results and Discussion 
Results 

Data observation of Students’ Communication Skills After Teaching Using the Active 
Knowledge Sharing Method in Cycle I and Cycle 2 there are : 

Table 2. Observation Data on Students’ Communication Skills in Cycle 1 
No Student Expressing 

Ideas & 

Thoughts 

Listening 

Effectively 

Delivering 

Information 

Using 

Language 

Effectively 

Total Average Category 

1 S1 3 3 3 3 12 3.00 Good 

2 S2 3 3 2 3 11 2.75 Good 

3 S3 2 3 3 2 10 2.50 Fair 

4 S4 3 4 3 3 13 3.25 Good 

5 S5 3 3 2 2 10 2.50 Fair 

6 S6 3 3 3 3 12 3.00 Good 

7 S7 2 3 3 2 10 2.50 Fair 

8 S8 3 3 3 3 12 3.00 Good 

9 S9 2 2 3 2 9 2.25 Fair 

10 S10 3 3 3 3 12 3.00 Good 

11 S11 3 3 3 3 12 3.00 Good 

12 S12 2 3 2 2 9 2.25 Fair 

13 S13 3 3 3 3 12 3.00 Good 

14 S14 3 3 3 3 12 3.00 Good 

15 S15 3 3 3 3 12 3.00 Good 

16 S16 3 3 2 3 11 2.75 Good 

17 S17 3 3 3 3 12 3.00 Good 

18 S18 2 3 3 3 11 2.75 Good 

19 S19 2 3 2 2 9 2.25 Fair 

20 S20 3 3 3 3 12 3.00 Good 

21 S21 3 3 3 3 12 3.00 Good 

22 S22 3 3 3 3 12 3.00 Good 

23 S23 2 3 3 3 11 2.75 Good 

24 S24 3 3 3 3 12 3.00 Good 

25 S25 3 4 3 3 13 3.25 Good 

26 S26 2 3 3 3 11 2.75 Good 

27 S27 3 3 3 3 12 3.00 Good 

28 S28 2 3 2 3 10 2.50 Fair 

29 S29 3 4 3 3 13 3.25 Good 

Average  
 

2.86 3.10 2.86 2.83 
 

2.91 Good 

 
The communication skill data in Cycle II are presented as follows: 

Table 3. Observation Data on Students’ Communication Skills in Cycle 2 
No Student 

Code 

Expressing 

Ideas 

Effectively 

Listening 

Effectively 

Delivering 

Information 

Clearly 

Using 

Appropriate 

and Effective 

Language 

Average 

Score 

Category 

1 S1 3.7 4.0 3.8 3.9 3.85 Excellent 

2 S2 3.5 3.8 3.6 3.7 3.65 Excellent 
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3 S3 3.4 3.7 3.5 3.6 3.55 Good 

4 S4 3.6 4.0 3.8 3.7 3.78 Excellent 

5 S5 3.2 3.5 3.3 3.4 3.35 Good 

6 S6 3.8 4.0 3.9 3.8 3.88 Excellent 

7 S7 3.6 3.9 3.7 3.8 3.75 Excellent 

8 S8 3.3 3.5 3.4 3.4 3.40 Good 

9 S9 3.5 3.7 3.6 3.7 3.63 Excellent 

10 S10 3.8 3.9 3.9 4.0 3.90 Excellent 

11 S11 3.4 3.6 3.5 3.6 3.53 Good 

12 S12 3.7 3.9 3.8 3.8 3.80 Excellent 

13 S13 3.3 3.5 3.4 3.5 3.43 Good 

14 S14 3.5 3.8 3.6 3.7 3.65 Excellent 

15 S15 3.6 3.7 3.6 3.8 3.68 Excellent 

16 S16 3.2 3.4 3.3 3.5 3.35 Good 

17 S17 3.9 4.0 3.9 3.9 3.93 Excellent 

18 S18 3.7 3.9 3.8 3.8 3.80 Excellent 

19 S19 3.5 3.6 3.5 3.6 3.55 Good 

20 S20 3.4 3.6 3.5 3.4 3.48 Good 

21 S21 3.7 3.8 3.8 3.9 3.80 Excellent 

22 S22 3.3 3.5 3.4 3.5 3.43 Good 

23 S23 3.6 3.8 3.7 3.7 3.70 Excellent 

24 S24 3.5 3.7 3.6 3.6 3.60 Excellent 

25 S25 3.2 3.4 3.3 3.3 3.30 Good 

26 S26 3.8 3.9 3.9 3.8 3.85 Excellent 

27 S27 3.6 3.8 3.7 3.7 3.70 Excellent 

28 S28 3.4 3.5 3.4 3.5 3.45 Good 

29 S29 3.7 3.9 3.8 3.9 3.83 Excellent  
Average  3.60 3.80 3.68 3.72 3.70 Excellent  

       

 
Based on the data obtained from the two observation tables of students’ 

communication skills in Cycle I and Cycle II, it can be observed that each communication skill 
indicator showed a noticeable improvement, as presented in the following summary. 

Table 4. Observation Data of Students’ Communication Skills in Cycle I and Cycle II 

No Indicator Cycle I Average Cycle II Average 
1 Expressing Ideas & Thoughts 2.86 3.60 
2 Listening Effectively 3.10 3.80 
3 Delivering Information 2.86 3.68 
4 Using Language Effectively 2.83 3.72  

Average  2.91 3.70 

 
Based on the table above, the significance of the improvement in students’ 

communication skills can be seen in the following figure : 

 
Figure 2. Graph of the Improvement in Communication Skills in Cycle I and Cycle II 
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The overall average of students’ communication skills increased from 2.91 in Cycle I 
to 3.70 in Cycle II, showing an improvement of 0.79 points. 

Discussion 
Based on result of study  Active Knowledge Sharing method is an optimal approach to 

directing students’ attention toward the learning material. Teachers can use it as a tool to 
measure the extent of students’ understanding. Moreover, this strategy helps strengthen 
teamwork among students. It can be effectively applied within a single subject or integrated 
across multiple disciplines.  

In addition, the Active Knowledge Sharing method facilitates two-way interaction 
between students and teachers, as well as among students themselves. In this process, 
students exchange knowledge with one another, while the teacher plays a role in responding 
to and guiding the various opinions that emerge, creating a more dynamic and engaging 
learning atmosphere. This strategy can also enhance students’ learning motivation, as they 
are involved from the very beginning of the lesson through stimulating questions that capture 
their interest and encourage active participation throughout the learning process 
(FERAZONA, 2020) 

The learning steps in the Active Knowledge Sharing method consist of two main 
stages:  
a. The preliminary activity, learning begins by presenting real-life problems that are 

relevant to the learning objectives and the subject matter. This approach aims to 
stimulate students’ curiosity and connect real-world experiences with the concepts being 
studied. 

b. The main activity, the learning process involves several steps: (1) orienting students to 
the presented problem, (2) organizing students to understand and solve the problem, (3) 
guiding students through the problem-solving process, (4) developing and presenting 
the results of the learning process, and (5) analyzing and evaluating both the learning 
process and the difficulties encountered by students. Through these stages, students are 
expected to actively share knowledge and collaboratively construct 
understanding.(Matona, 2021). 

The Active Knowledge Sharing method offers several advantages: students gain new 
information from classmates, develop a sense of sharing and empathy, and enhance their 
communication skills in delivering and receiving information. However, this method also has 
some drawbacks, such as requiring more time and creating less conducive classroom 
conditions as students move around to exchange information. (Karima, A., Komalasari, B., & 
Indrawari, n.d.) The analysis results show that students’ communication skills during online 
learning are classified as good. In written communication, students are able to express their 
opinions in their own words as well as present and connect concepts. In oral communication, 
students also demonstrate good ability in expressing their opinions during discussions. 
Overall, students’ communication skills fall into the good category. The implementation of the 
Active Knowledge Sharing strategy has proven to provide more opportunities for students to 
express their opinions and respond to questions.(Ramadina, A., & Rosdiana, 2021) 

Therefore, in the microteaching process, which emphasizes the development of 
communication skills, the implementation of the Active Knowledge Sharing method is 
considered highly relevant and appropriate to the learning needs.  Sajed and Zaid (2012) 
view microteaching as a program that prepares prospective teachers for real teaching 
practice; therefore, it is considered an essential course for teacher trainees. This is because 
they need to observe and acquire the appropriate knowledge and skills necessary for 
teaching tasks. Similarly, Singh (2011) regards microteaching as the final stage in which pre-
service teachers apply the theories they have learned into actual teaching practice.(R. 
Kimaro1 et al., 2021)  

The microteaching method is a teacher education approach conducted in a short 
duration (5–10 minutes), with a limited number of students and a focus on specific teaching 
skills. Student teachers receive feedback and have the opportunity to re-teach to improve 

https://issn.lipi.go.id/terbit/detail/1604472347


At Turots: Jurnal Pendidikan Islam                                                          ISSN 2747-089X 
Vol. 8, No. 1, Juni 2026, pp. 1298-1305 

1304 Nurul Salis Alamin et.al  (The Application of Active Knowledge …) 
 

their performance. This approach is typically carried out face-to-face in small groups to 
enhance the quality of teaching practice. Its implementation includes several stages: pre-
planning, session planning, physical arrangement, session delivery, self-reflection, and 
evaluation of the challenges encountered. (Msimanga, 2020). 

During the microteaching practicum, prospective teachers significantly improved 
their communication skills. Through teaching simulations, they were trained to speak clearly, 
use engaging intonation, and present material systematically so that it could be easily 
understood by students. This process helped them overcome speaking difficulties, such as 
lack of fluency and nervousness, making them more confident in classroom communication. 
Moreover, microteaching also develops two-way communication skills, where prospective 
teachers learn to interact with students, listen to feedback, and adjust their delivery style to 
ensure messages are effectively received. They also practice using language that is clear, 
persuasive, and appropriate for the learning context. Therefore, microteaching not only 
enhances speaking ability but also builds essential professional communication competencies 
for teachers.(Chotivachira, 2023)  

Conclusion 
The results of the study indicate a notable improvement in students’ communication 

skills between Cycle I and Cycle II. The mean score increased from 2.91 (Good) in Cycle I to 
3.70 (Excellent) in Cycle II.  

The most significant improvement was observed in the “Using Language Effectively” 
aspect, which rose from 2.83 to 3.78, Overall, students demonstrated higher confidence, 
clarity, and linguistic precision in their communication during microteaching sessions after 
the implementation of the Active Knowledge Sharing method. This improvement indicates 
that the applied learning strategy effectively enhanced both verbal expression and active 
participation in classroom communication. 

Therefore, the implementation of the Active Knowledge Sharing learning method is 
concluded to be effective in improving students’ communication skills, encompassing both 
verbal expression and active engagement during the learning process. These findings further 
suggest that this strategy holds significant potential as an alternative pedagogical approach 
for enhancing the communication competencies of prospective teachers in religious higher 
education institution. 

References 

Azizah, N. et al. (2025). INOVASI DESAIN MICROTEACHING: MENINGKATKAN KEMAMPUAN 
PEDAGOGIK MAHASISWA. Kuttab, 9(2), 267–278. 
https://doi.org/https://doi.org/10.30736/ktb.v9i2.2438 

Azizah, N., Wijayanti, N., & Safitri, J. (2023). The Application of Learning Media based-Magic Box to 
Improve Learning Outcomes in Islamic History Material. International Social Sciences and 
Humanities, 2(2), 461–466. https://doi.org/10.32528/issh.v2i2.255 

Azrai, E. P., Rini, D. S., & Suryanda, A. (2020). Micro-teaching in the Digital Industrial Era 4.0: Necessary 
or not? Universal Journal of Educational Research, 8(4A), 23–30. 
https://doi.org/10.13189/ujer.2020.081804 

Belibi Enama, P. R. (2021). Student teachers’ competence in lesson planning during microteaching. 
Journal of Teacher Education and Educators, 10(3), 241–368. 
https://dergipark.org.tr/en/pub/jtee/issue/67769/981261 

Chotivachira, B. (2023). The Promotion of Microteaching Practicum to Enhance Thai-Teaching Major 
Students’ Readiness in Organizing Instruction During the Spread of COVID-19 Virus Situation. 
Journal of Education and Learning, 12(3), 121. https://doi.org/10.5539/jel.v12n3p121 

FERAZONA, S. (2020). A PENINGKATAN KEMAMPUAN BERPIKIR KRITIS MELALUI PENGGUNAAN 
STRATEGI ACTIVE SHARING KNOWLEDGE UPAYA MEMPERSIAPKAN GENERASI ABAD 21. 
Perspektif Pendidikan Dan Keguruan, 11(1), 64–70. 
https://doi.org/10.25299/perspektif.2020.vol11(1).4140 

Hama, H. Q., & Osam, Ű. V. (2021). Revisiting Microteaching in Search of Up-to-Date Solutions to Old 

https://issn.lipi.go.id/terbit/detail/1604472347


At Turots: Jurnal Pendidikan Islam                                                          ISSN 2747-089X 
Vol. 8, No. 1, Juni 2026, pp. 1298-1305 

Nurul Salis Alamin et.al  (The Application of Active Knowledge …)  1305 
 

Problems. SAGE Open, 11(4). https://doi.org/10.1177/21582440211061534 

Handayani, Y., & Marisda, D. H. (2023). Perbandingan Hasil Belajar Kognitif Siswa Menggunakan 
Strategi Strategi the Learning Cell Dan Active Knowledge Sharing. ORBITA: Jurnal Pendidikan Dan 
Ilmu Fisika, 9(1), 35. https://doi.org/10.31764/orbita.v9i1.13706 

Hargie, O. (2021). Skilled Interpersonal Communication. Routledge. 
https://doi.org/10.4324/9781003182269 

Karima, A., Komalasari, B., & Indrawari, K. (n.d.). Analisis Penerapan Metode Active Knowledge Sharing 
Dan Implikasinya Terhadap Aktivitas Belajar Siswa Pada Mata Pelajaran Sejarah Kebudayaan 
Islam Di Madrasah Aliyah Almuhajirin Tugumulyo (pp. 17–18). Doctoral dissertation, Institut 
Agama Islam Negeri Curup. 

Matona, F. (2021). MEMINIMALISASIKAN KESULITAN BELAJAR MATEMATIKA PESERTA DIDIK 
MELALUI STRATEGI ACTIVE KNOWLEDGE SHARING. Linear : Jurnal Ilmu Pendidikan, 5(1), 80–
86. https://doi.org/10.53090/jlinear.v5i1.133 

Msimanga, M. R. (2020). The Impact of Micro Teaching Lessons on Teacher Professional Skills: Some 
Reflections from South African Student Teachers. International Journal of Higher Education, 
10(2), 164. https://doi.org/10.5430/ijhe.v10n2p164 

Popat, Y. (2020). Microteaching : an Effective Tool. 5(8), 198–206. 

R. Kimaro1, A., Mhagama, M., & Onyango, D. (2021). The Influence of Micro-Teaching in Enhancing 
Teaching Competences of Pre-Service Teachers: A Case of Saint Augustine University of Tanzania. 
East African Journal of Education and Social Sciences, 2(Issue 1 (January to March 2021)), 11–22. 
https://doi.org/10.46606/eajess2021v02i01.0061 

Ramadina, A., & Rosdiana, L. (2021). Keterampilan komunikasi siswa setelah diterapkan strategi active 
knowledge sharing ketika pembelajaran daring. Pensa: E-Jurnal Pendidikan Sains, 9(2), 247-251. 
https://doi.org/https://doi.org/10.26740/pensa.v9i2.38273 

Semathong, S. (2023). Participatory Action Research to Develop the Teachers on Classroom Action 
Research. Shanlax International Journal of Education, 11(3), 29–36. 
https://doi.org/10.34293/education.v11i3.6118 

https://issn.lipi.go.id/terbit/detail/1604472347

