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in establishing religious moderation in Generation Z in SMK Negeri 1
Pringapus of Semarang Regency. The background of the study is challenges
faced by Generation Z as a digital generation that has wide access to
information but is vulnerable to the influence of extreme ideologies,
hoaxes, and opinion polarization on social media. This study used a
descriptive qualitative method. The data were collected through
observation and interviews with Islamic Religious Education teachers as
main informants, and documentation as supporting data. Data analysis
was carried out through data reduction, data presentation, and drawing a
conclusion systematically. The results of the study showed that Islamic
Religious Education teachers have a central role as role models,
facilitators, and motivators in internalizing religious moderation values.
The strategies used include open discussion, self-reflection, contextual
case study, and providing motivation that is relevant to the characteristics
of Generation Z. The main challenges are the influence of social media,
peer environment, low digital literacy, and lack of dialogue within the
family. Moreover, the supporting factors come from curriculum policies,
support between teachers, and government policies related to
strengthening religious moderation. This study concludes that the success
of establishing religious moderation in Generation Z requires adaptive,
collaborative, and role-based learning approaches, as well as synergy
between school, family, and stakeholders to create generations that are
tolerant, inclusive, and committed to national values.

This is an open-access article under the license.

Introduction

Indonesia is a country rich in ethnic, religious, cultural, and linguistic diversity. This diversity
is one of the national strengths. However, it also presents great challenges in maintaining the
harmonization between religious communities and between social groups. As stated by Thahir
(2023), Indonesia's wealth in the form of cultural diversity can be an attractive aspect, but it can
also potentially cause conflicts. One of the strategic efforts in the education field is the
implementation of religious moderation as a basic value to shape the characteristics of the young
generation that are tolerant, inclusive, and capable of respecting diversity. Islamic Religious
Education has a critical role in shaping the character values of religious moderation (Rahmat, 2022).
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Religious moderation is a concept that proposes a religious perspective and attitude,
avoiding both extreme ideologies and overly dismissive attitudes in religious matters. As stated by
Wahyudi and Kurniasih (2021), religious moderation is a moderate understanding and practice of
religious worship, avoiding both exaggeration and extremism. Diverse social conditions in Indonesia
result in the polarization of perspectives towards religious issues. These diversities require an
attitude of recognition and respect towards each diversity (Adibah, 2014).

Generation Z (born around 1997-2012) is an age group that is now entering Vocational High
School (SMK) level. Generation Z is a group with the greatest population in Indonesia, which is
27.94% of the population, or approximately 74.93 million (Sunaryanto & Idrus, 2025). They live in
the digital era with very fast access to information and have been used to social media and cross-
cultural and cross-religious interactions. This condition establishes unique characteristics, including
the tendency towards critical thinking, but they are also vulnerable to the influence of extremism
or exclusive attitudes if not equipped with adequate values of diversity and moderation. Generation
Z in the context of religious moderation in Indonesia has significant potential in strengthening open
attitudes towards religious diversity (Afrian & Saumantri, 2024).

Vocational High School, such as SMK Negeri 1 Pringapus of Semarang Regency, is a school
with diverse student conditions. This positions this school face its challenges in fostering students'
religious characters. Students in SMK are not only required to study vocational lessons and technical
skill training, but also to form healthy and moderate diversity attitudes. Therefore, the existence of
Islamic Religious Education teachers in SMK has a strategic role, not only delivering religious
materials normatively but also guiding students to be able to internalize the understanding of
establishing moderation, respecting differences, and rejecting violence or extremism under the
name of religion. As stated by Taufig and Hasyim (2025), Islamic Religious Education teachers play
a strategic role in guiding students to internalize moderation through non-normative strategies,
such as discussion, role models, and contextual activities, establishing a tolerant attitude,
respecting differences, and rejecting extremism under the name of religion within the SMK
environment.

In this context, it is important to highlight how Islamic Religious Education teachers carry
out their roles in class X of SMK Negeri 1 Pringapus, including teaching strategies, selecting learning
methods, and constraints faced in daily practice. This indicates that the implementation of the value
approach in Islamic Religious Education lessons is effective through open discussion, self-reflection,
and case study, where students are more open in accepting differences and able to avoid exclusive
attitudes (Suhaili et al., 2025).

Furthermore, the competency aspects of Islamic Religious Education teachers, including
personality, pedagogy, social, and professional, are also determining factors for the successful
internalization of religious moderation values. A study found that the important role of social
competence of Islamic Religious Education (PAI) teachers as communicators, role models, and
facilitators in religious moderation guidance is to include discussion and PAI activities to internalize
effective values in students. A teacher with this competency is able to deliver understanding,
provide examples of attitudes, and manage moderation learning optimally (Wasilah et al., 2023). In
its practice, a teacher is not only an educator but also a guide, facilitator, and role model of tolerant
and inclusive attitudes.

The context of Generation Z also requires a different learning approach compared to the
previous generation. As a generation that is used to technology and multimedia, they require
creative and innovative teachers in designing PAIl learning to be relevant and interesting. A study
conducted by Puspita et al (2025) concludes that Generation Z requires creativity from Islamic

Ikrom Ikwanul Maula, et al. (The Role of Islamic Religious Education...) 409


https://issn.lipi.go.id/terbit/detail/1604472347

At Turots: Jurnal Pendidikan Islam ISSN
Vol. 8, No. 1, Juni 2026, pp. 408-415

Religious Education teachers in managing the learning process to create a fun learning environment
that supports their character development.

A study of religious moderation generally discusses the comparison of concepts between
sources, such as the comparison of concepts between books, and several similar comparisons. The
implementation of religious moderation in the school environment, and specifically in a certain
generation, is an issue that requires study because every generation has different characteristics.
The different characteristics have their challenges in internalizing a concept, especially the religious
moderation concept. Internalizing the religious moderation concept depends on the educators who
deliver it, namely, teachers. The role of a teacher in establishing religious moderation
understanding is highly required to study more deeply. This in-depth analysis is expected to provide
inspiration and applicable methods for educators in diverse educational settings in developing the
concept of religious moderation education.

According to the explanation above, several issues that become the starting point of this
study could be identified, including a lack of understanding of Generation Z students regarding
religious moderation values, how PAI teachers apply learning strategies to establish religious
moderation in vocational classes, and constraints faced by PAl teachers in carrying out their duties
in the SMK environment. Thus, the researcher conducts a study entitled "The Role of Islamic
Religious Education Teachers in Establishing Religious Moderation in Generation Z". A study in SMK
Negeri 1 Pringapus is expected to provide a concrete overview of situations in the field and relevant
recommendations to improve the quality of the PAl subject and religious moderation in Generation
Z

Method

This study used a descriptive qualitative method. The descriptive qualitative method is an
approach to a behavior, phenomenon, event, issue, or certain condition that becomes the object
of the study, and the findings are in the form of meaningful sentence descriptions explaining certain
understandings (Sugiyono, 2013). Through the descriptive qualitative method, the researcher was
able to analyze the phenomena occurring in the field comprehensively.

This study was conducted in SMK Negeri 1 Pringapus of Semarang Regency. This location
was chosen because the majority of the studies on religious moderation focused on students or
public schools (SMA/MA). Moreover, the context of SMK students whose characteristics are more
practical, critical, and open to the digital era is still rarely studied.

Data in this study consisted of primary and secondary data. Primary data is data obtained
directly without an intermediary. Primary data is obtained by directly observing, so that the
researcher obtains an overview of the real conditions of the area and state of objects being studied
(Sundari et al., 2024). In this study, the researcher obtained primary data using the observation
technique on the research site and interviews with Islamic Religious Education teachers in SMK
Negeri 1 Pringapus. Moreover, the secondary data is the opposite of primary data, which is data
obtained indirectly to strengthen the understanding obtained from primary data. Secondary data
of this study were records, transcripts, books, newspapers, magazines, written information, and so
on in SMK N 1 Pringapus of Semarang Regency.

The data obtained were then analyzed. Data analysis is a process of systematically finding
and compiling data from interviews, field notes, and other materials so that it is easy to understand
and the results can be shared with others. Data analysis involves the processing of interview results
and field notes gradually until the data are saturated with data reduction, presentation, and
drawing a conclusion for effective communication to readers (Rahmawati et al., 2024). Data analysis
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was carried out by organizing data, dividing them into units, synthesizing data, arranging them into
patterns, choosing what is important and what will be studied, and drawing a conclusion that could
be shared with others.

The researcher took several steps in presenting data to be understood by readers. First, the
researcher reduced the data. Data reduction is an effort to conclude data, then sort data into a
certain conceptual unit, a certain category, and a certain theme (Rijali, 2018). The data being
reduced were interview results with Islamic Religious Education teachers. The results of reduced
data were then presented, an activity in which a set of information is compiled that enables further
action and the drawing of a conclusion. Data presentation is defined as an effort of arranging
organized information in the form of narratives, tables, graphs, or diagrams to enhance clarity,
enable effective interpretation, support appropriate decision-making, and facilitate the drawing of
accurate conclusions from the research findings (Nurhaswinda et al., 2025). The last stage was
drawing a conclusion and verification. Drawing a conclusion was carried out after presenting data
to find various understandings related to the research findings. Drawing a conclusion is carried out
to generate an in-depth understanding related to the research findings supported by accurate
evidence (Utami & Nugraha, 2024). A series of data analyses above must be followed by a
verification process to ensure the accuracy and credibility of the findings. The methods to conduct
verification included analytical reflection during the writing process, review of field documentation,
review and peer debriefing to develop intersubjective agreement, and broader efforts to place a
copy of a finding in another set of data.

Result and Discussion

After conducting interviews with PAI teachers in SMK Negeri 1 Pringapus, the researcher
found data that are interesting to discuss regarding strategies used by PAI teachers in internalizing
the understanding of religious moderation to students, challenges and constraints experienced, and
roles that teachers could play when they would like to establish religious moderation attitudes
among Generation Z. The explanation from PAI teachers about the understanding of religious
moderation that it is a concept of balanced religious, avoiding exaggeration and extremism, and
respecting differences. This is certainly in line with Muchith (2023), who states that the essence of
religious moderation is to realize religious teachings that guarantee protection of human dignity
with the principles of fairness, balance, and compliance with the constitution.

The importance of religious moderation for Generation Z, according to PAIl teachers, is
highly open and unrestricted access to information. Generation Z finds it easy to obtain information
from various sources on various platforms. However, the openness of information sometimes does
not align with the ability to filter the correct news. This increases their vulnerability to hoaxes and
makes them easily provoked. Thus, a lesson on internalizing religious moderation values is highly
required to apply. Masrur et al. (2025) also stated that the interaction of Generation Z in digital
space contributes to the polarization of opinions and may lead to conflicts, thereby reflective
literacy is required to prevent bias and to foster moderate tolerance.

A. Roles and Strategies of PAl Teachers in Establishing Religious Moderation

PAI teachers have a central role in establishing religious moderation among Generation Z.
Based on the results of interviews, the researcher obtained several roles of a teacher in
establishing the understanding of religious moderation, including:

1. Ateacheris arole model in daily life
2. Ateacher is a facilitator of religious moderation learning
3. Ateacher is a motivator in establishing an understanding of religious moderation
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As a role model, a teacher must be able to provide concrete examples in daily life on how
to behave in accordance with religious moderation values. A teacher, as a role model, is more easily
understood and implemented by students if a teacher also practices what he/she delivers. The
alignment between what is said and what is practiced is one of the implementations of the basic
competencies that a teacher must possess, namely, personal competency. Personal competency is
a primary basic competency for a teacher, which includes a stable attitude, maturity, good morals,
and being a role model for students (Syah et al., 2024).

During the learning process, the teacher should facilitate the learning process by discussion,
self-reflection, and case study. This learning method is able to improve critical thinking skills and
moderate attitudes among students. Discussion teaches students to respect opinions, reflection
teaches students not easily judge others, and case study teaches students to develop their critical
thinking skills and prevent them from easily accepting information textually. Motivation is also an
essential aspect for a teacher to deliver in the learning process. Motivation serves as a reminder
and encouragement regarding positive teaching that is able to improve self-efficacy. This is in line
with Nugraha et al. (2024) that PAl teachers play a role as dialogue facilitators, value conservators,
method innovators, and motivators that change students' understanding from a narrow to an
inclusive understanding.

B. Challenges, Supporting Factors, and Inhibiting Factors in Establishing Religious Moderation

Establishing religious moderation as an important part of students' behavior is not easy for
a PAIl teacher. The diversity of students' characteristics due to different backgrounds creates a
unique challenge for the PAI teacher. The results of interviews demonstrated that the real
challenges in establishing the understanding of religious moderation are the influence of social
media and the peer environment. These two aspects must be discussed in depth to understand
how they actually affect.

The first challenge is the influence of social media on the understanding of religious
moderation. The rapid advancement of technology has caused the inability to control the reliability
and quality of news. This causes the adoption of information and a wrong understanding. Survey
on 95.1% respondents stated that social media plays a significant role in promoting religious
moderation, but 68% of them claim that they have difficulty in filtering radical/hoax content due to
the platform's algorithm, leading to the wrong adoption of understanding regarding tolerance
(Febriani et al., 2025). Thus, this challenge must be given serious consideration in an effort to
internalize religious moderation.

The second challenge is the peer environment. Those around us highly influence the
decisions we make. Misunderstandings adopted by people will potentially turn a mistake into a
truth. Of 151 Guidance and Counseling students at IAIN Madura, 60% (90 respondents) had high
moderation influenced by multicultural peer interactions, while 35% (53 respondents) had
moderate moderation, 5% (8 respondents) had low moderation due to a homogeneous peer group
that adopts narrow perspectives (Sa’idah et al., 2024).

The implementation of the understanding of religious moderation also has several aspects
that could support the process of establishing understanding for students. According to the results
of interviews, the supporting factors include support from parties that facilitate the internalization
of religious moderation values. This can occur more easily with the support of curriculum, parents,
and colleagues among teachers. Central/local government, according to the roadmap of the
Ministry of Religion 2020-2024, increases 75% community participation in 34 provinces; cross-
ministerial achieves 82% effectiveness in tolerance socialization, enabling the internalization of
moderation values at school/society (Munif et al., 2023).
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Supporting factors are always accompanied by inhibiting factors. The results of interviews
demonstrated that the inhibiting factors to the implementation of religious moderation
understanding are the lack of digital literacy and minimal dialogue at home. Digital literacy is highly
required in the era of social media. Social media is a place where information is widely
disseminated, causing the users to be exposed to various information, and some of which may
contain provocative narratives, thus socialization regarding the importance of having digital literacy
is highly required. A study conducted by Siahaan et al. (2025) explained that the socialization about
the importance of digital literacy significantly improves the understanding of identifying hoaxes,
validation of information, and etiquette in social media. These attitudes are the fundamental
starting points to prevent susceptibility to provocation, so that they align with the concept of
religious moderation.

Open dialogue within the family environment is also required to preserve in an effort to
establish religious moderation attitudes. Appreciation and openness in expressing opinions among
family members strengthen mutual respect, tolerance, and openness even more deeply. A lack of
open dialogue not only inhibits the emergence of moderate attitudes but also potentially causes
many losses among family members and may be reflected in community life. Family plays a crucial
role in shaping moderate attitudes through an open communication pattern as the main factor in
internalizing tolerance values. The lack of family dialogue inhibits the effectiveness of formal
education, creating an echo chamber of exclusive narratives reflected in society's interactions
(Kadri & Lubis, 2025).

Conclusion

According to the explanation above, it can be concluded that PAI teachers have a crucial
role in establishing religious moderation attitudes in Generation Z, who, in their daily life, face
information from various sources. The roles required are role model, facilitator, and motivator in
classroom learning. The process of establishing religious moderation attitudes of a PAIl teacher
certainly has challenges and constraints that must be faced, including the influence of social media,
peer environment, lack of digital literacy, and dialogue within the family environment. Moreover,
the supporting factors of a PAI teacher in implementing the concept of religious moderation are
support in the form of policies and facilities from stakeholders, such as curriculum and support
between teachers.

This study demonstrated that the success of developing the religious moderation concept
not only occurs during the learning process in the class but also can be carried out through an
affective approach and role modelling by the PAI teacher. Generation Z, experiencing information
inflation, requires adaptive, dialogical, and contextual guidance to develop critical thinking skills
while upholding peaceful Islamic values. Thus, a comprehensive analysis of pedagogical
competence and personality of PAl teachers must be carried out through the integration of digital
literacy in the teaching process. Moreover, collaboration between school, family, and government
is a strategic step in establishing an educational environment supporting attitudes of tolerance,
inclusivity, and anti-extremism. Thus, the concept of religious moderation is not only theoretical
but also implemented practically and reflected in the attitudes and behaviors of Generation Z in the
school environment and society.
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