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Introduction 

Pesantren constitutes an Islamic educational institution that functions not merely as a 
center for the transmission of religious knowledge, but also as a formative space for character 
development and the sustained internalization of moral values. The long-standing history of 
pesantren in Indonesia demonstrates the institution’s significant contribution to cultivating Muslim 
personalities characterized by religious commitment, moral integrity, and a strong sense of social 
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As one of the oldest Islamic educational institutions in Indonesia, pesantren 

(Islamic boarding schools) occupy a strategic position in the formation of 

students’ character and moral identity. However, the accelerating forces of 

modernization, digitalization, and the globalization of values have 

generated significant challenges, including shifts in moral orientation, the 

erosion of scholarly ethics and propriety (adab), and the fragmentation of 

students’ identities. This article aims to critically examine the relevance of 

pesantren traditional values within the intellectual frameworks of 

Zamakhsyari Dhofier and K.H. Imam Zarkasyi as a conceptual foundation 

for character formation among pesantren students in the modern era. 

Employing a qualitative approach through library research, this study 

utilizes content analysis and philosophical hermeneutics to critically 

interpret the principal works of both scholars alongside relevant 

contemporary literature. The findings demonstrate that Zamakhsyari 

Dhofier’s conception of pesantren positions the institution as an integrated 

value system and worldview that emphasizes sincerity, simplicity, moral 

obedience, and the kyai–santri relationship as fundamental mechanisms for 

the transmission and cultivation of character. In contrast, K.H. Imam 

Zarkasyi advances an integral educational paradigm that reconstructs 

pesantren traditions through the systematic integration of religious sciences, 

general sciences, and character development. A synthesis of the two 

perspectives reveals that pesantren traditional values are neither static nor 

obsolete; rather, they possess an adaptive and transformative capacity that 

enables them to remain relevant in cultivating santri who are religiously 

grounded, intellectually critical, and competitively equipped to navigate the 

complexities of the modern era. This study contributes to the strengthening 

of a contextual, sustainable, and tradition-based paradigm of character 

education within pesantren. 
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responsibility (Triyono et al., 2023). Nevertheless, within the context of modern society marked by 
the accelerating advancement of digital technology, cultural globalization, and the rationalization 
of everyday life pesantren face substantial challenges, including shifts in value orientations, the 
erosion of scholarly adab (ethical propriety), and the fragmentation of students’ moral identities 
(Hijazi, 2025). This condition necessitates a critical re-examination of the foundational values of 
pesantren to ensure their continued relevance as a substantive basis for character education in the 
modern era. 

Contemporary scholarship indicates that the character crisis among younger generations, 
including santri, is not attributable solely to deficiencies within formal educational systems, but also 
to the disruption of value transmission and moral exemplarity within educational environments 
(Syari, 2025). Modernization that is not critically managed risks reducing pesantren to merely 
academic institutions, thereby neglecting the character-building dimension that has historically 
constituted one of their principal strengths. Accordingly, efforts to strengthen character education 
among santri should be grounded in the traditional values of pesantren, which have been 
historically tested and sustained, while simultaneously being contextually reconstructed to address 
the demands and complexities of the contemporary era. 

The intellectual perspectives of Zamakhsyari Dhofier and K.H. Imam Zarkasyi are therefore 
particularly relevant for in-depth scholarly examination. Through his seminal work Tradisi 
Pesantren: Studi tentang Pandangan Hidup Kyai (The Pesantren Tradition: A Study of the Kyai’s 
Worldview), Dhofier conceptualizes pesantren as a system of values and a distinctive worldview 
that shapes the moral, spiritual, and social orientations of santri (Achmadin et al., 2024). 
Meanwhile, K.H. Imam Zarkasyi advances an integral educational paradigm that reconstructs the 
pesantren tradition through the systematic integration of religious knowledge, general sciences, 
and character formation (Yakin et al., 2025). Although the two scholars emerged from different 
traditional and intellectual contexts, both place values at the very core of pesantren education. 

Previous studies have generally examined the intellectual perspectives of Zamakhsyari 
Dhofier and K.H. Imam Zarkasyi independently, or have placed greater emphasis on the institutional 
and historical dimensions of pesantren. Scholarly investigations that integrate the perspectives of 
these two prominent thinkers within the framework of santri character education in the modern 
era remain relatively limited. Accordingly, this article aims to critically analyze the relevance of 
pesantren traditional values as articulated in the thought of Zamakhsyari Dhofier and K.H. Imam 
Zarkasyi, positioning them as a conceptual paradigm for the formation of santri character in the 
modern era. Theoretically, this study is expected to enrich the discourse on value-based Islamic 
education by providing a more integrative conceptual perspective. Practically, the article offers a 
conceptual contribution to the development of an adaptive, contextually responsive, and 
sustainable model of character education within pesantren. 

The Theory/Literature 
 

Character education constitutes the core of the objectives of Islamic education, which is 
not exclusively oriented toward cognitive achievement but, more fundamentally, toward the 
holistic formation of the human personality as an insan kamil (a morally and spiritually perfected 
human being). Within the Islamic intellectual tradition, character (akhlaq al-karimah) is understood 
as an integrative manifestation of faith (iman), knowledge (ilm), and righteous action (amal), 
expressed through moral conduct, spiritual consciousness, and social responsibility (Asa, 2023). 
Character education, therefore, extends beyond the transmission of normative principles; rather, 
it requires a sustained process of value internalization cultivated through exemplary conduct, 
habituation, and the praxis of everyday life (Nasir & Sunardi, 2025). Accordingly, Islamic education 
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regards character as an ethical foundation that determines the quality of individuals and 
contributes to the continuity and sustainability of civilization. 

Within contemporary educational discourse, the concept of character education has been 
extensively articulated through humanistic and moral-ethical approaches. Thomas Lickona 
emphasizes that character education encompasses three fundamental dimensions: moral knowing, 
moral feeling, and moral action. These three dimensions underscore the premise that effective 
character formation must involve knowledge of moral values, the affective internalization of those 
values, and their actualization through concrete actions (Hafizallah, 2024). This perspective 
converges significantly with the conception of character education in Islam, which emphasizes the 
unity of knowledge (‘ilm), inner moral consciousness (qalb), and action (‘amal). Within the 
pesantren context, the integration of these three dimensions is cultivated organically through the 
residential educational system, in which everyday life itself serves as a primary medium for the 
continuous formation and internalization of character. 

Recent scholarship in the field of Islamic education demonstrates that pesantren constitute 
one of the educational institutions most consistently committed to implementing value-based 
character education (Kahfi, 2025). The distinctive strength of pesantren lies in their capacity to 
cultivate a moral environment that facilitates the intensive and sustained internalization of ethical 
values. Values such as sincerity, discipline, simplicity, self-reliance, and social responsibility are not 
merely conveyed as normative principles but are embodied and enacted within the collective life 
of santri. Accordingly, pesantren may be conceptualized as an ecosystem of character education in 
which the cultivation of moral and ethical dispositions constitutes a primary educational 
orientation, rather than being reduced to the attainment of academic outcomes alone. 

Character education within pesantren confronts substantial challenges in the modern era 
as a consequence of the pervasive influence of digital culture, instrumental rationality, and growing 
tendencies toward individualism. A number of studies have emphasized that, in the absence of 
adequate conceptual reconstruction, the traditional values of pesantren may undergo semantic 
reduction or gradually lose their relevance among contemporary generations of santri. Accordingly, 
a critical examination of the philosophical foundations and fundamental values of pesantren is 
essential to ensure that character education within these institutions remains contextually 
responsive while preserving its normative identity and distinctive educational ethos. 

Zamakhsyari Dhofier conceptualizes pesantren as a comprehensive system of values and a 
distinctive worldview that shapes the moral, spiritual, and social orientations of santri. In his 
seminal work, Tradisi Pesantren: Studi Pandangan Hidup Kyai, Dhofier argues that pesantren cannot 
be reduced to a merely formal educational institution; rather, it constitutes a cultural-religious 
institution through which Islamic values are reproduced and transmitted through social relations, 
scholarly traditions, and patterns of collective life (Dhofier, 2011). This thesis is corroborated 
convergently by three contemporary studies employing distinct disciplinary perspectives. 

From a sociological perspective, (Abrori et al., 2026) demonstrate that pesantren function 
as spaces for the reproduction of symbolic authority, religious capital, and social hierarchies, all of 
which are constituted through intensive interactions among the kyai, santri, and Islamic scholarly 
traditions, rather than functioning merely as institutions for knowledge transmission. From an 
epistemological perspective, (Helmi et al., 2026) argue that pesantren constitute a tradition of 
practical knowledge in which intellectual reasoning is cultivated through engagement with kitab 
kuning (classical Islamic texts), kyai authority, and the sanad scholarly tradition as distinctive 
mechanisms for validating knowledge, thereby differentiating pesantren epistemology from that of 
conventional formal education. Meanwhile, (Firmansyah et al., 2024) demonstrate that the santri 
tradition operates simultaneously across three dimensions: as a value system that shapes and 
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sustains santri traditions, as an ethical code that governs their enactment, and as a moral 
philosophy that provides an explanatory foundation for their existence. 

The convergence of these three findings sociological, epistemological, and ethical-
philosophical reinforces the argument that Dhofier’s conceptualization of pesantren as a system of 
values and a worldview should not be regarded merely as a historical description. Rather, it 
constitutes a robust conceptual framework whose relevance continues to be substantiated 
empirically and theoretically within contemporary pesantren scholarship, regardless of the 
disciplinary perspective through which the institution is examined. 

Ethnographic findings by (Maulida et al., 2026) at Pondok Modern Darussalam Gontor Putri 
1 empirically corroborate this mechanism. The study demonstrates that pesantren values are 
internalized not merely through formal character-development programs, but through a living 
curriculum that is, the everyday lived experiences of female santri cultivated through continuous 
mentoring, supervision, reflection, and exemplary conduct within the residential environment on a 
twenty-four-hour basis. Meanwhile, the relational dimension of this transmission mechanism is 
further elucidated by (Rohmana, 2026), who characterizes the kyai–santri relationship as a 
spiritually grounded pedagogical relationship founded upon voluntary legitimacy and oriented 
toward moral and character formation, rather than a relationship of employment or structural 
domination. This perspective simultaneously reinforces Dhofier’s argument that such relationships 
constitute a form of charismatic and paternalistic transmission of religious values and authority. 

The convergence of these three sources demonstrates that the effectiveness of character 
education within pesantren lies precisely in its capacity to transcend the formalization of written 
curricula. Values are transmitted through the repetitive enactment of practices, symbolic 
reinforcement, and intensive interpersonal relationships rather than through administratively 
structured knowledge transfer alone. In this context, character education operates implicitly 
through a hidden curriculum that gradually and profoundly shapes the attitudes, dispositions, and 
behaviors of santri. 

The centrality of the kyai within the structural configuration of pesantren constitutes a key 
element in Dhofier’s intellectual framework. The kyai is regarded as an authoritative figure who 
integrates the roles of educator, spiritual mentor, and moral exemplar (Muslihun, 2017). The 
authority of the kyai is not administrative-bureaucratic in nature; rather, it is charismatic-religious, 
cultivated through scholarly depth, consistency in moral conduct, and social legitimacy. The kyai–
santri relationship, grounded in adab and ethical obedience, facilitates an effective process of value 
internalization, as santri learn not only from what is explicitly taught but also from what is 
embodied and exemplified in the conduct of their kyai. 

Dhofier further emphasizes the significance of the pesantren scholarly tradition, 
particularly its focus on the study of kitab kuning (classical Islamic texts), as a foundational element 
in the intellectual and moral formation of santri (Baidawi, 2025). Through methods such as 
bandongan, sorogan, and halaqah, santri are cultivated to develop perseverance, patience, 
humility, and a sense of moral responsibility in understanding and practicing acquired knowledge. 
This tradition not only strengthens the cognitive capacities of santri but also cultivates a scholarly 
ethos deeply rooted in adab and spiritual consciousness. Within the context of modernity, 
characterized by the increasing pragmatization and instrumentalization of knowledge, the 
traditional values of pesantren articulated by Dhofier retain strategic relevance as a foundational 
basis for cultivating santri who possess integrity, intellectual maturity, and moral responsibility. 

In contrast to Dhofier, whose analysis foregrounds the traditional dimensions of pesantren, 
K.H. Imam Zarkasyi advances an integral and modern educational paradigm that seeks to preserve 
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the institution’s traditional value foundations while responding to the demands of modernity. 
Zarkasyi regards the dichotomy between religious and general sciences as one of the principal 
factors contributing to the weakening of Islamic education. Accordingly, pesantren should be 
designed as an integrated educational system that systematically synthesizes Islamic knowledge, 
modern scientific disciplines, and character development (A. C. Rofiq, 2018). 

The concept of integral education in Zarkasyi’s thought places character formation at the 
core of the educational mission of pesantren. The foundational values of pesantren, commonly 
articulated as the Panca Jiwa Pondok sincerity (ikhlas), simplicity (sederhana), self-reliance 
(kemandirian), brotherhood (ukhuwah), and freedom of thought (kebebasan berpikir) constitute an 
ethical foundation that permeates all dimensions of pesantren life. These values are not imparted 
merely through verbal instruction; rather, they are internalized through disciplinary systems, 
residential life, student organizations, and the exemplary conduct of educators. From Zarkasyi’s 
perspective, effective character education can only be realized when values are transformed into a 
lived culture living values within the educational environment (Sabrianti, 2026). 

Zarkasyi also emphasizes the importance of discipline as a pedagogical instrument in the 
formation of santri character. Discipline is not conceived as a repressive mechanism of control, but 
rather as a means of cultivating moral awareness, responsibility, and leadership. Pesantren life is 
positioned as a microcosm of an ideal society, in which santri are trained to live independently, 
cooperate with others, and actively assume social roles (Syari, 2025). Through this approach, 
pesantren seeks not merely to produce santri who demonstrate normative religious observance, 
but also individuals equipped with the intellectual and social capacities necessary to participate 
meaningfully in modern society. 

Within the context of modernity, Zarkasyi’s thought demonstrates that the modernization 
of pesantren need not result in the erosion of traditional values. On the contrary, pesantren 
traditions can be creatively reconstructed to strengthen the adaptive capacity of santri while 
preserving their moral and spiritual identity (Yakin et al., 2025). Accordingly, Zarkasyi’s model of 
integral education offers a transformative framework for santri character formation one capable of 
responding to the challenges of contemporary society while remaining firmly rooted in Islamic 
values. 

Based on an examination of the intellectual perspectives of Zamakhsyari Dhofier and K.H. 
Imam Zarkasyi, an integrative and contextually responsive conceptual framework for santri 
character education can be formulated. Dhofier provides the foundational framework of pesantren 
traditional values, emphasizing the moral-spiritual dimension, the kyai–santri relationship, and 
classical scholarly traditions. Zarkasyi, meanwhile, offers a strategy for reconstructing these values 
through an integral educational system that remains adaptive to the demands of modernity. The 
synthesis of these two perspectives demonstrates that pesantren traditional values are not 
inherently antagonistic to modernization; rather, they can serve as an ethical foundation for 
cultivating santri who are religiously grounded, intellectually critical, and equipped to engage 
competitively with the contemporary world. 

This framework conceptualizes santri character education as a process of value 
internalization that unfolds through the integration of tradition and innovation. Values such as 
sincerity, discipline, responsibility, and social awareness remain at its core, while being articulated 
through an educational system that is rationally organized, systematically structured, and 
responsive to contemporary needs. Accordingly, pesantren can function as an institution of 
character education that not only preserves the continuity of its inherited traditions but also 
assumes a strategic role in cultivating a generation of Muslims capable of navigating the 
complexities and demands of the modern era. 
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Method  

This study employs a qualitative approach using a library research design. This approach 
was selected because the study focuses on examining the ideas, concepts, and educational values 
underlying pesantren education as articulated in the intellectual works of key scholars, rather than 
on collecting empirical data through fieldwork. Library research enables the researcher to conduct 
an in-depth conceptual and interpretive analysis of primary texts and relevant scholarly literature 
pertaining to character education and pesantren in the modern era. 

The data sources in this study are categorized into primary and secondary sources. The 
primary sources comprise the major works of Zamakhsyari Dhofier, particularly Tradisi Pesantren: 
Studi Pandangan Hidup Kyai (1982), as well as the educational thought of K.H. Imam Zarkasyi as 
documented in his works and writings concerning integral education at Pondok Modern Darussalam 
Gontor. These works were selected because of their scholarly and historical significance in 
representing paradigms of pesantren tradition and modernization in Indonesia. 

Secondary data were obtained from reputable scholarly journal articles, academic books, 
and recent research addressing character education, pesantren, and the intellectual perspectives 
of the two scholars. Particular emphasis was placed on literature published within the preceding 
five to ten years in order to ensure that the conceptual analysis remains responsive to 
contemporary developments in Islamic education and pesantren studies. 

Data were collected through documentary analysis, involving the systematic identification, 
critical reading, note-taking, and classification of relevant literature in accordance with the research 
focus. This process included the selection of sources based on their academic credibility, thematic 
relevance, and contribution to strengthening the conceptual analysis. The collected literature was 
subsequently organized according to several principal themes, including pesantren traditional 
values, the concept of character education, and strategies for reconstructing pesantren education 
in the modern era. 

Data analysis was conducted using content analysis within a philosophical-hermeneutic 
framework. Content analysis was employed to identify and interpret the key concepts, values, and 
ideas embedded in the intellectual perspectives of Zamakhsyari Dhofier and K.H. Imam Zarkasyi. 
The hermeneutic approach was applied to facilitate a contextual understanding of the texts by 
taking into account the historical, social, and epistemological contexts underlying the thought of 
both scholars. The analytical process proceeded through several stages: data reduction, undertaken 
to select information relevant to the research objectives; conceptual categorization, employed to 
map the principal themes and values; and critical interpretation, conducted to formulate the 
conceptual relevance of pesantren values to the formation of santri character in the modern era. 

The trustworthiness of the data was maintained through source and theoretical 
triangulation by comparing multiple scholarly references addressing related themes and examining 
the consistency of interpretations across sources. Furthermore, the validity of the analysis was 
strengthened through repeated close readings of the primary texts and critical engagement with 
findings from previous studies. Through this methodological framework, the study seeks to 
generate a comprehensive and analytically grounded understanding of the relevance of pesantren 
traditional values for the formation of santri character in the modern era. 

Result 

A. Traditional Pesantren Values in Dhofier’s Thought 
1. Pesantren as a Value System and Worldview 

https://issn.lipi.go.id/terbit/detail/1604472347


At Turots: Jurnal Pendidikan Islam                                                          ISSN 2747-089X 
Vol. 6, No. 1, Juni 2024, pp. 110-119 

116                                                Author 1 et.al  (First phrase of tittle …) 
 

In Tradisi Pesantren: Studi Pandangan Hidup Kyai (1982), Dhofier asserts that pesantren 
cannot be reduced to merely a formal educational institution; rather, it constitutes a cultural-
religious institution that reproduces and transmits Islamic values through social relationships, 
scholarly traditions, and patterns of collective life (Helmi et al., 2026). This perspective is 
consistent with findings demonstrating that the hidden curriculum within pesantren plays a 
strategic role in cultivating values such as discipline, responsibility, and leadership through 
patterns of conduct, social interaction, and the exemplary behavior of educational leaders, 
rather than through explicit instruction alone (Husna & Hamid, 2025). 

Further support for this perspective can be observed in pesantren that employ the 
hidden curriculum as a strategic response to character formation among children amid the 
intensifying influence of contemporary digital culture (Harahap, 2022). The actualization of 
fundamental pesantren values, particularly sincerity and simplicity, has also been consistently 
demonstrated as a foundational element in shaping students’ character across various 
contemporary pesantren contexts. These findings further substantiate Dhofier’s thesis that 
values constitute the core and organizing principle of the pesantren educational system as a 
whole (Rochmania, 2022). 

2. The Centrality and Moral Authority of the Kyai 

The kyai is regarded as an authoritative figure who integrates the roles of educator, 
spiritual mentor, and moral exemplar, with an authority that is fundamentally charismatic-
religious rather than administrative-bureaucratic (Supendi et al., 2019). Recent findings 
indicate that kyai leadership contributes significantly to the formation of santri character, 
particularly through direct exemplification and interpersonal relationships that position the 
kyai as a primary moral reference point in the everyday lives of santri (A. Rofiq, 2018). 

A case study conducted at Pesantren Al-Anwar Sarang, Rembang, demonstrates that 
learning practices directly guided by the kyai are effective in fostering inclusive attitudes among 
santri, further underscoring the importance of a kyai–santri relationship grounded in adab and 
ethical obedience (Rohman & Muhtamiroh, 2022). Furthermore, efforts to revitalize the role of 
pesantren in strengthening character education rooted in local wisdom indicate that the 
authority of the kyai continues to constitute a primary source of legitimacy for pesantren values 
amid the challenges of modernity (Fitria, 2025). 

3. Classical Scholarly Tradition: Kitab Kuning, Sorogan, Bandongan, and Halaqah 

Dhofier emphasizes that the pesantren scholarly tradition, centered on the study of 
kitab kuning (classical Islamic texts), constitutes a fundamental basis for the intellectual and 
moral formation of santri. Within this tradition, methods such as bandongan, sorogan, and 
halaqah cultivate perseverance, patience, humility, and disciplined engagement with 
knowledge. Research on the sorogan method at Pesantren Al-Afiyah, Bogor, demonstrates that 
this approach not only enhances students’ ability to read and comprehend kitab kuning, but 
also cultivates discipline and patience through an intensive and personalized learning process 
(Arifin et al., 2022). 

The implementation of the sorogan method at Pesantren Al-Mannan, Bagik Nyaka, 
further demonstrates that the study of kitab kuning gradually cultivates a scholarly ethos 
rooted in adab and the spiritual consciousness of santri (Sadikin et al., 2024). A literature review 
examining the teaching of balaghah texts in pesantren likewise confirms that character-
education values are implicitly embedded within the process of studying classical Islamic texts. 
This finding is consistent with Dhofier’s perspective that the scholarly tradition of pesantren 

https://issn.lipi.go.id/terbit/detail/1604472347


At Turots: Jurnal Pendidikan Islam                                                          ISSN 2747-089X 
Vol. 6, No. 2, December 2024, pp. xxx-xxx 

Author 1 et.al  (First phrase of tittle …)   117 

 

functions not merely as a medium for intellectual knowledge transmission but also as an 
important vehicle for character formation (Hadi & Muhid, 2022). 

4. Strategic Relevance amid Modern Knowledge Pragmatism 

Within the context of modernity, characterized by the increasing pragmatization and 
digitalization of knowledge, the traditional pesantren values articulated by Dhofier continue to 
hold strategic relevance as a foundation for cultivating santri of integrity. Research on the 
digitalization of kitab kuning learning demonstrates that digital transformation does not 
necessarily erode traditional values; rather, when contextually managed, it can serve as a 
means of preserving and extending access to classical scholarly traditions (Istiqomah et al., 
2025). 

Studies of pesantren organizational culture in fostering santri self-reliance further 
reinforce the argument that traditional values such as self-reliance, ukhuwah (fraternal 
solidarity), and social responsibility remain relevant as foundations for character formation 
amid contemporary demands (Arpinal et al., 2023). Similarly, the strengthening of local wisdom 
through the hidden curriculum demonstrates that traditional pesantren values can be 
adaptively articulated and implemented without compromising their normative identity and 
distinctive ethical foundations (Nurhayati et al., 2025). 

B. Traditional Pesantren Values in Zarkasyi’s Thought 
1. Integral Education: Addressing the Dichotomy between Religious and General Sciences 

Zarkasyi argues that the dichotomy between religious and general sciences constitutes one 
of the principal factors weakening Islamic education. Accordingly, pesantren should be 
designed as an integrated educational system that systematically incorporates Islamic 
knowledge, modern scientific disciplines, and character development (A. C. Rofiq, 2018). 
Contemporary scholarship further confirms that the dichotomy of knowledge remains a 
fundamental challenge impeding the holistic development of Islamic education, thereby 
necessitating alternative approaches based on an integrative paradigm that reconciles the 
dimensions of revelation and reason (Rohman et al., 2021). 

The implementation of an integrative epistemological paradigm in Islamic education has 
demonstrated its capacity to bridge the tension between textual-normative and rational-
scientific approaches, thereby producing a more holistic educational model (Nurhijjah & 
Hariyanto, 2024). Further analysis of the dichotomy of knowledge from the perspective of 
Islamic education reinforces the argument that the separation between religious and general 
sciences is historically and structurally constituted rather than an inevitable epistemological 
condition. Consequently, Zarkasyi’s integrative educational conception remains relevant as a 
contextually responsive approach to addressing this enduring challenge (Sabrianti, 2026). 

2. Panca Jiwa Pondok as the Ethical Foundation of Pesantren Life 

The foundational values of pesantren, known as the Panca Jiwa Pondok sincerity (ikhlas), 
simplicity, self-reliance, ukhuwah (fraternal solidarity), and freedom of thought constitute the 
ethical foundation underlying all dimensions of pesantren life. These values are not conveyed 
through verbal instruction alone; rather, they are internalized through disciplinary systems, 
residential life, and the exemplary conduct of educators. An ethnomethodological study 
examining the internalization of the Panca Jiwa Pondok within pesantren settings, involving 
both Gontor alumni and non-alumni, confirms that the internalization process unfolds through 
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successive stages of recognition, reflection, imitation, and lived appreciation, gradually shaping 
the social piety and spirituality of santri (Fitriyah et al., 2023). 

Research on the internalization of pesantren values within Indonesian Islamic educational 
institutions further demonstrates that values analogous to the Panca Jiwa function as an ethical 
framework that simultaneously shapes institutional identity and the individual character of 
santri (Haryanto, 2022). The representation of Panca Jiwa values within the context of santri 
entrepreneurship likewise demonstrates that these values are not static but can be adaptively 
articulated across diverse domains of santri life, including the development of economic self-
reliance (Taufiq, 2023). 

3. Discipline as a Pedagogical Instrument for Cultivating Moral Awareness 

Zarkasyi emphasizes the significance of discipline as a pedagogical instrument in the 
formation of santri character, not as a repressive mechanism of control, but as a means of 
cultivating moral awareness, responsibility, and leadership. A study examining the role of 
pesantren in developing santri discipline at Pondok Pesantren Modern Gontor 7 demonstrates 
that the consistent and systematically structured implementation of disciplinary practices 
significantly contributes to the development of santri’s sense of responsibility and self-reliance 
within the residential environment (Sibromalisi et al., 2025). 

Research conducted in tahfidzul Qur’an-based pesantren likewise indicates that discipline 
integrated with spiritual formation contributes to the development of more mature moral 
character among santri, rather than merely producing externally compliant behavior (Nurholis, 
2025). Similar findings from the implementation of santri disciplinary practices at Pondok 
Pesantren Al-Ishlah further demonstrate that educational processes and the surrounding 
environment play significant roles in transforming discipline into an internalized moral 
disposition. This finding is consistent with Zarkasyi’s perspective that discipline should function 
as a means of cultivating leadership rather than being regarded as an end in itself (Muttaqin et 
al., 2023). 

4. Living Values: Modernizing Pesantren without Eroding Moral Identity 

From Zarkasyi’s perspective, the modernization of pesantren need not culminate in the 
erosion of traditional values. Rather, pesantren traditions can be creatively reconstructed to 
strengthen the adaptive capacity of santri while preserving their moral and spiritual identity, 
thereby transforming values into a lived culture or living values within the educational 
environment. 

Studies examining the challenges confronting pesantren educational systems in the modern 
era indicate that institutions capable of integrating contemporary curricula while preserving 
their foundational values demonstrate greater resilience in responding to changing societal 
demands (Al Asyari, 2022). Research on the digitalization of pesantren preaching and religious 
outreach further demonstrates that technological adoption does not necessarily erode 
traditional values; instead, when managed selectively and contextually, technology can serve 
as a medium for reinforcing and extending those values (Izzulloh & Moebin, 2022). Research on 
pesantren educational strategies in responding to the social challenges of the digital era 
likewise confirms that an adaptive yet selective orientation toward modernity as exemplified 
by Zarkasyi through the establishment and educational development of Gontor is instrumental 
in sustaining the institutional continuity of pesantren without compromising their distinctive 
identity and normative foundations (Azhar, 2022). 
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C. Comparative Analysis: Convergences and Divergences in the Thought of Dhofier and 
Zarkasyi. 
1. Convergences: Shared Values and the Rejection of Merely Cognitive Education 

Although their intellectual frameworks emerge from different emphases, Dhofier and 
Zarkasyi share a common orientation in positioning sincerity (ikhlas), simplicity, and ukhuwah 
(fraternal solidarity) at the core of pesantren education. In Dhofier’s thought, these values are 
embedded within the fundamental values of the traditional pesantren, whereas in Zarkasyi’s 
framework they are explicitly articulated through the Panca Jiwa Pondok. Research on 
character formation through pesantren-based education demonstrates that the diverse values 
and pedagogical approaches employed across different types of pesantren, both traditional 
and modern, consistently converge upon a shared set of core values, despite being articulated 
through different educational pathways (Hidayatullah et al., 2022). 

Both scholars also explicitly reject the reduction of pesantren education to academic 
achievement alone. Dhofier emphasizes the role of the hidden curriculum and the kyai–santri 
relationship, while Zarkasyi underscores that integral education must continue to position 
character formation as its primary objective rather than merely the mastery of general 
knowledge. The implementation of character education in pesantren further reinforces this 
finding, demonstrating that academic development and character formation operate as an 
inseparable unity within the pesantren educational system, regardless of institutional type 
(Rochmania, 2022). 

This convergence is also evident in their shared rejection of a dichotomy between 
knowledge and action, whereby values are understood to require concrete embodiment in 
conduct rather than remaining confined to normative knowledge or abstract intellectual 
understanding (Nurhijjah & Hariyanto, 2024). 

2. Divergent Orientations: Traditional-Spiritual and Integral-Modern 

The most fundamental distinction between the two intellectual frameworks lies in their 
underlying orientations. Dhofier foregrounds the traditional-spiritual dimension, with the 
charismatic-religious authority of the kyai serving as the central axis of the pesantren system 
(Fitria, 2025). Zarkasyi, by contrast, emphasizes an integral-modern orientation in which 
institutional systems and organizational structures function as central mechanisms for 
character formation (Nurhijjah & Hariyanto, 2024). 

Comparative research examining the challenges and strengths of traditional and modern 
pesantren in Indonesia explicitly corroborates this distinction, demonstrating that pesantren 
salaf tend to rely on kyai authority and informal learning centered on kitab kuning, whereas 
modern pesantren integrate formal and non-formal educational systems through more 
systematically structured and integrated curricula (Urifah et al., 2025). This distinction extends 
beyond methodological differences; it reflects divergent epistemological conceptions 
concerning the sources of value authority. In Dhofier’s framework, such authority is primarily 
embodied in the figure of the kyai, whereas in Zarkasyi’s framework, it is more substantially 
institutionalized through educational systems, curricula, and organizational governance 
(Sibromalisi et al., 2025). 

3. Divergent Mechanisms of Value Transmission: Implicit and Structured Approaches 

The consequences of these divergent orientations are particularly evident in the 
mechanisms through which values are transmitted. Dhofier emphasizes the role of the hidden 
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curriculum, whereby values are absorbed implicitly through observation, emulation, 
exemplary conduct, and habituation within the everyday life shared with the kyai (Husna & 
Hamid, 2025). By contrast, Zarkasyi conceptualizes value transmission in a more systematically 
structured manner through explicit disciplinary systems, santri organizations, and the Panca 
Jiwa Pondok, which is articulated as a formal philosophical framework (Fitriyah et al., 2023). 

This distinction in transmission mechanisms has implications for the measurability of value 
internalization. An implicit approach may foster deeper and more organically embedded 
internalization, while remaining comparatively difficult to measure; a structured approach, 
conversely, may generate more observable and measurable outcomes, yet risks becoming 
formalistic if its practices are not genuinely animated by sincerity and ethical consciousness. 
Despite these differences in mechanism, both approaches ultimately converge upon the 
cultivation of authentic moral awareness rather than superficial compliance, as highlighted by 
studies examining the tension between symbolic conformity and genuine moral consciousness 
in Islamic religious education (Nurholis, 2025). 

4. Synthesis: Complementary Rather Than Contradictory 

Rather than being viewed as two opposing paradigms, the thought of Dhofier and Zarkasyi 
is more appropriately understood as two complementary dimensions within a broader 
spectrum of character education in pesantren. Dhofier provides spiritual depth and personal 
exemplarity, preventing character education from being reduced to a merely administrative 
and procedural system. Meanwhile, Zarkasyi provides institutional structure and continuity, 
preventing the noble values of pesantren from being lost when they depend solely on the 
charisma of an individual kyai, which is inherently personal and cannot always be readily 
replaced. Studies on the differences between traditional and modern pesantren in Indonesia 
further indicate that, in practice, these two models are increasingly being adopted in hybrid 
forms by contemporary pesantren, combining the charismatic leadership of the kyai with 
modern institutional systems (Salsabila, 2022); (Suwendi et al., 2024). This synthesis provides 
the conceptual foundation for formulating an integrative and contextual framework of 
character education for santri in the following section a model that does not prioritize one 
tradition over the other, but rather integrates the strengths of both in a complementary 
manner. 

D. Contextual Relevance to the Challenges of the Modern Era  
1. Digitalization: Between Threats and Opportunities for Pesantren Values 

Digitalization represents one of the most tangible challenges facing pesantren in the 
modern era, as technology has the potential to introduce content that contradicts the moral 
and ethical values of pesantren when it is not managed wisely. A study on the urgency of 
digitalizing pesantren education in the era of Society 5.0 indicates that digitalization actually 
offers significant opportunities to strengthen character education, provided that pesantren are 
able to utilize technology without abandoning the religious values that constitute the core of 
their educational mission (Haris, 2023). A study examining pesantren strategies in responding 
to the Society 5.0 era further supports this finding, demonstrating that pesantren with an 
adaptive and responsive approach can derive strategic benefits from digital transformation 
without compromising their religious identity (Aulia & Husin, 2022). As discussed previously, 
studies of pesantren educational strategies in addressing the social challenges of the digital era 
emphasize that an adaptive-selective approach neither rejecting technology outright nor 
surrendering to it uncritically is essential for sustaining pesantren values amid the rapid 
expansion of digitalization (Azhar, 2022). 
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2. Individualism and the Moral Crisis of Generation Z 

The second challenge is the tendency toward individualism associated with digital culture, 
which may weaken the values of ukhuwah and the collective social consciousness that have 
traditionally constituted key strengths of pesantren. A study on the moral crisis among 
adolescents in the digital era indicates that exposure to technology without adequate 
reinforcement of spiritual values contributes to declining empathy and increasing individualistic 
tendencies among younger generations (Kurniawan et al., 2023). Research on the role of Islamic 
education in addressing the moral crisis of Generation Z in the era of digital globalization further 
emphasizes that value-based educational institutions, including pesantren, occupy a strategic 
position in mitigating moral degradation resulting from digital individualism, provided that such 
values are cultivated reflectively rather than merely transmitted normatively (Maesak et al., 
2025). A study examining the role of Islamic education in addressing the negative impacts of 
globalization on the character of Generation Z likewise demonstrates that strengthening 
collective identity through community-based institutions, such as the residential environment 
of pesantren, can serve as an effective counterbalance to the individualistic tendencies fostered 
by global digital culture (Khoirunnisa et al., 2025). 

3. Instrumental Rationality and the Pragmatism of Knowledge 

The third challenge is instrumental rationality, namely the tendency to view knowledge 
merely as a means of achieving practical objectives rather than as a medium for character 
formation. Studies on the dichotomy of knowledge in Islamic education, as discussed in the 
preceding section, indicate that the roots of this problem are historical and structural: religious 
and secular sciences have been separated from the outset, producing generations that may 
possess strong technical competencies but remain morally vulnerable (Rohman et al., 2021). 
The paradigm of knowledge integration pioneered by Zarkasyi provides a conceptual response 
to this issue by structurally reintegrating the cognitive-instrumental dimension with the moral-
spiritual dimension within a unified educational system (Nurhijjah & Hariyanto, 2024). Studies 
of the dichotomy of knowledge from the perspective of Islamic education further emphasize 
that the pragmatism of knowledge is not an inevitable consequence of modernity, but rather a 
paradigmatic choice that can be critically reconsidered through an integral educational model 
such as that offered by pesantren (Fatmawati & Suhardini, 2023). 

4. Pesantren as a Bulwark of Values Amid Contemporary Challenges 

The three challenges discussed above digitalization, individualism, and instrumental 
rationality essentially test whether the values embedded in the pesantren tradition can be 
sustained without falling into either of two extremes: outright rejection of modernity or 
uncritical assimilation into it. Studies on the pesantren tradition as a moral and cultural bulwark 
of the nation emphasize that discipline, the exemplary role of the kyai, communal life, and 
religious practices remain effective mechanisms for preserving the morality of santri amid rapid 
social and technological change (Zulaika et al., 2025). Comparative findings concerning the 
hybrid adoption of educational models by contemporary pesantren, as discussed in the 
preceding section, further demonstrate that combining charismatic leadership with modern 
institutional systems constitutes a resilient strategy for responding to contemporary challenges 
(Suwendi et al., 2024). Thus, the challenges confronting the pesantren education system in the 
modern era can serve as an opportunity to strengthen rather than weaken the identity of 
pesantren values, provided that pesantren are able to manage modernization critically while 
maintaining their roots in traditional values (Al Asyari, 2022). 

E. Synthesis of the Conceptual Framework for Santri Character Education 
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Based on the overall findings and discussion presented in Sections 1 to 4, an integrative 
conceptual framework for santri character education can be formulated. This framework 
combines the spiritual depth of Dhofier’s thought with the institutional structure of Zarkasyi’s 
educational thought while remaining responsive to the challenges of digitalization, 
individualism, and instrumental rationality in the modern era. The framework positions 
character education not as the outcome of a single mechanism, but as the convergence of 
three mutually reinforcing layers of educational processes: the relational layer, encompassing 
the kyai’s exemplary role and Dhofier’s concept of the hidden curriculum; the structural layer, 
encompassing disciplinary systems and Zarkasyi’s Panca Jiwa Pondok; and the contextual layer, 
referring to the capacity to respond adaptively and selectively to the demands of changing 
times. The absence of any one of these layers risks producing an imbalanced form of character 
education: without the relational layer, character formation may be reduced to formalistic 
compliance; without the structural layer, character may become fragile and overly dependent 
on individual figures; and without the contextual layer, character education may become 
disconnected from the realities confronting contemporary santri. 

Within this framework, the core values shared by Dhofier and Zarkasyi ikhlas (sincerity), 
simplicity, independence, and ukhuwah (brotherhood) serve as the central axis that integrates 
the three layers. These values should not be understood as a static normative list, but rather 
as living values that are continuously rearticulated in accordance with changing contexts. For 
earlier generations of santri, these values were manifested through obedience to the kyai and 
a simple communal boarding-school lifestyle. For contemporary santri, the same values need 
to be translated into the capacity to use technology responsibly, social sensitivity amid digital 
individualism, and the integration of cognitive intelligence with spiritual depth. In other words, 
continuity of values does not imply rigidity of form. This constitutes the core argument that 
the modernization of pesantren need not necessarily lead to the erosion of tradition, provided 
that the essence of its values is preserved while their forms of expression are allowed to 
evolve. 

Operationally, this conceptual framework can be represented as a continuous three-stage 
cycle: internalization, contextual articulation, and institutional reproduction. Internalization 
refers to the process of cultivating values through exemplary conduct and institutional 
systems, as identified in Sections 1 and 2. Contextual articulation refers to the process of 
translating these values into educational practices that are relevant to contemporary 
challenges, as discussed in Section 4. Institutional reproduction refers to the transmission of 
values from one generation of kyai and educators to subsequent generations of santri through 
a combination of personal relationships and institutional systems, as identified in Section 3. 
These three stages do not operate linearly but cyclically. The outcomes of contextual 
articulation in one generation of santri can enrich the internalization process of the next 
generation, enabling pesantren to remain a living institution rather than merely a repository 
of values from the past. 

This framework makes a conceptual contribution in two respects. Theoretically, it extends 
the understanding of the moral environment in Islamic character education by demonstrating 
that an effective moral environment can be constructed through the integration of organic 
(relational) and engineered (structural) mechanisms rather than relying exclusively on either 
one. Practically, the framework provides guidance for pesantren administrators and educators 
to avoid making an exclusive choice between preserving tradition in its pure form and fully 
embracing modernization. Instead, it encourages the deliberate design of character education 
strategies that integrate the three layers relational, structural, and contextual as a unified 
system. Thus, the pesantren values articulated in the thought of Dhofier and Zarkasyi should 
not be regarded merely as historical legacies worthy of preservation and remembrance, but as 
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a conceptual foundation that remains operational and relevant to the formation of santri 
character amid the complexities of the modern era. 

Discussion 

1. Dhofier's Values within the Theoretical Framework of Character Education 

The findings concerning the values embedded in the pesantren tradition as 
articulated in Dhofier’s thought sincerity, simplicity, obedience to the kyai as a moral 
authority, ukhuwah Islamiyah (Islamic brotherhood), and the continuity of the scholarly 
chain (sanad) reinforce the theoretical framework proposed at the outset of this study, 
namely that character education in Islam constitutes an integrative manifestation of faith 
(iman), knowledge (‘ilm), and action (‘amal) (Asa, 2023). The mechanism of value 
transmission through the hidden curriculum, as confirmed by (Husna & Hamid, 2025) and 
(Harahap, 2022), essentially represents a concrete manifestation of what (Nasir & Sunardi, 
2025) describe as a process of value internalization occurring through exemplary conduct 
and habituation, rather than through the mere verbal transmission of norms. In other 
words, pesantren do not teach morality merely as an independent body of cognitive 
knowledge; rather, they embody it as a daily lived practice, precisely as the concept of 
akhlāq al-karīmah requires the integration of moral awareness and concrete action. 

When mapped onto Lickona’s three dimensions of moral knowing, moral feeling, 
and moral action (Hafizallah, 2024), the pattern of the kyai–santri relationship identified in 
studies of kyai leadership (Rohman & Muhtamiroh, 2022) demonstrates that these three 
dimensions do not operate separately within the pesantren system. Rather, they are 
naturally integrated within a single paternalistic-educational relationship. Santri acquire 
moral knowing through the study of the kitab kuning (cognitive dimension), moral feeling 
through direct exemplary conduct and personal closeness to the kyai (affective dimension), 
and moral action through the collective discipline of residential pesantren life (behavioral 
dimension). Findings from (Arifin et al., 2022) and (Sadikin et al., 2024) concerning the 
sorogan method further illustrate how these three dimensions converge within a single 
pedagogical practice: reading and studying classical Islamic texts directly in the presence of 
the teacher simultaneously develops cognition (textual understanding), affect (humility and 
patience), and action (perseverance and responsibility for learning). 

These findings also reinforce the concept of pesantren as a moral environment 
(Kahfi, 2025), as discussed in the theoretical review, in which the distinctive strength of 
pesantren lies not merely in its explicit curriculum but in its capacity to create an ecosystem 
that enables values to be internalized intensively and continuously. (Fitria, 2025) study on 
the actualization of pesantren values in the modern era demonstrates that this moral 
ecosystem remains sustainable and relevant in addressing contemporary challenges, 
provided that pesantren are able to maintain the centrality of the kyai–santri relationship 
as the core of the educational system rather than reducing it to a merely administrative 
structure. This concern is consistent with the issue raised in the background of this study 
regarding the potential reduction of pesantren to merely academic institutions. 

Thus, Dhofier’s thought should not be regarded merely as a historical-sociological 
description, but rather as a conceptual foundation that is consistent with contemporary 
character education theory. When interpreted through the lens of moral knowing, moral 
feeling, and moral action, the values embedded in the pesantren tradition demonstrate the 
potential to provide a holistic model of character education, as supported by the empirical 
findings of various recent studies discussed above. 
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2. Zarkasyi’s Values within the Theoretical Framework of Character Education 

The findings concerning Zarkasyi’s concept of integral education particularly his 
effort to overcome the dichotomy between religious and general sciences through an 
integrated educational system reinforce the theoretical argument presented at the 
beginning of this study that character education should not be reduced to cognitive 
achievement alone, but should aim to shape the human personality as a whole, or insān 
kāmil. While Dhofier demonstrates that the integration of faith, knowledge, and action 
occurs implicitly through the hidden curriculum, the findings of (Rohman et al., 2021) and 
(Nurhijjah & Hariyanto, 2024) concerning the paradigm of knowledge integration 
demonstrate that Zarkasyi pursued a more explicit and structural approach. Integration was 
not left to emerge naturally through social relationships, but was deliberately designed into 
the curriculum and institutional system. Fundamentally, both approaches converge toward 
the same objective, as stated in the theoretical review: akhlāq al-karīmah represents an 
integrated manifestation of faith, knowledge, and action (Asa, 2023). The distinction lies 
primarily in the mechanism through which this integration is achieved: Dhofier emphasizes 
culture, whereas Zarkasyi emphasizes structure. 

When Zarkasyi’s Panca Jiwa Pondok sincerity, simplicity, independence, ukhuwah 
(brotherhood), and freedom of thought is mapped onto Lickona’s three dimensions of 
moral knowing, moral feeling, and moral action, it reveals a pattern of value internalization 
whose stages are explicitly confirmed by (Fitriyah et al., 2023): recognition (moral knowing), 
reflection and imitation (moral feeling, through identification with exemplary figures), and 
internalized practice (moral action). This sequential process demonstrates more explicitly 
than the findings concerning Dhofier how value internalization can occur progressively and 
systematically, rather than merely emerging as a product of environmental exposure. This 
finding reinforces (Nasir & Sunardi, 2025) argument in the theoretical review that character 
education requires a continuous process of value internalization rather than the 
momentary transmission of norms. At the same time, it complements Lickona’s framework 
with empirical evidence from the context of modern pesantren. 

Findings concerning discipline as a pedagogical instrument (Sibromalisi et al., 
2025); (Nurholis, 2025); (Muttaqien, 2020) provide an important nuance to the concept of 
the moral environment proposed by (Kahfi, 2025) in the theoretical review. Whereas the 
moral environment in the context of Dhofier’s thought places greater emphasis on the 
kyai’s personal exemplary conduct as a medium for value transmission, the findings related 
to Zarkasyi demonstrate that a moral environment can also be constructed through systems 
of rules, educationally oriented sanctions, and organizational structures for santri. These 
institutional mechanisms can strengthen moral awareness when implemented consistently 
rather than repressively. In other words, discipline in Zarkasyi’s thought does not replace 
exemplary conduct; rather, it serves as a structural complement that ensures that values 
do not depend solely on the charisma of a particular individual. This represents a dimension 
that is not explicitly developed within the moral environment framework associated with 
Dhofier. 

The findings concerning living values and modernization without the erosion of 
institutional identity (Al Asyari, 2022); (Izzulloh & Moebin, 2022); (Azhar, 2022) directly 
address the concern raised in the background of this study that modernization, if not 
managed critically, may reduce pesantren to merely academic institutions (Hijazi, 2025). 
Zarkasyi’s model demonstrates an alternative possibility: structural modernization, as 
pioneered through the establishment and development of Gontor, can proceed alongside 
the strengthening of traditional values, provided that these values are embodied as a 
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culture of living values rather than reduced to institutional slogans. Thus, Zarkasyi’s thought 
provides both a historical precedent and a conceptual model demonstrating that value-
based character education rooted in the pesantren tradition can not only survive but 
potentially become stronger amid the pressures of rationalization and digitalization 
discussed in the background of this study. 

3. Comparative Analysis within the Theoretical Framework of Character Education 

The convergence between Dhofier and Zarkasyi on the values of sincerity, 
simplicity, and ukhuwah, as confirmed by (Hidayatullah et al., 2022), essentially reaffirms 
the fundamental premise of the theoretical review that Islamic character education is 
grounded in the unity of faith, knowledge, and action (Asa, 2023), regardless of the 
institutional pathway through which it is pursued. This convergence of values is 
theoretically significant because it demonstrates that akhlāq al-karīmah is not a construct 
dependent on a particular institutional model, but rather a moral orientation that can be 
achieved through diverse pedagogical designs. In other words, the difference between 
Dhofier and Zarkasyi does not lie in the ultimate objective of character education, but in 
the architecture through which that objective is pursued a distinction that enriches rather 
than weakens the theoretical framework proposed at the outset of this study. 

The distinction between Dhofier’s traditional-spiritual orientation and Zarkasyi’s 
integral-modern orientation, as confirmed by (Sya’ban et al., 2024), can be examined more 
critically through the lens of Lickona’s three dimensions than in the preceding discussions. 
Whereas Dhofier’s model is particularly strong in cultivating moral feeling through 
emotional closeness and the personal exemplary conduct of the kyai, Zarkasyi’s model is 
particularly strong in fostering measurable moral action through disciplinary systems and 
organizational structures. The structural vulnerabilities of each model can also be seen as 
mutually compensatory: Dhofier’s approach may become fragile when it relies heavily on 
the charisma of a single figure whose influence cannot simply be reproduced institutionally, 
whereas Zarkasyi’s approach may risk becoming formalistic, emphasizing compliance with 
systems without sufficient internal moral engagement if it is not balanced by relational 
warmth. This interpretation demonstrates that the moral knowing–feeling–action 
framework is not merely descriptive, but can also function as a diagnostic tool for 
identifying the respective vulnerabilities of different models of pesantren character 
education. 

The distinction between implicit value transmission through the hidden curriculum 
and explicit transmission through structured systems also challenges the generalization of 
the moral environment concept proposed by (Kahfi, 2025) in the theoretical review. The 
findings indicate that a moral environment is not a singular construct, but rather exists 
along a spectrum: at one end is a moral environment formed organically through social 
relationships, as represented by Dhofier; at the other is a moral environment deliberately 
constructed through institutional design, as represented by Zarkasyi. (Nasir & Sunardi, 
2025) emphasize that value internalization takes place through exemplary conduct and 
habituation. The comparative findings presented here further demonstrate that exemplary 
conduct and habituation themselves can be intentionally cultivated through two different 
pathways, both of which are pedagogically legitimate, provided that they are implemented 
consistently and sincerely. 

The synthesis that the two approaches are complementary rather than 
contradictory directly addresses the concern raised in the background of this study 
regarding the potential fragmentation of santri moral identity as a consequence of poorly 

https://issn.lipi.go.id/terbit/detail/1604472347


At Turots: Jurnal Pendidikan Islam                                                          ISSN 2747-089X 
Vol. 6, No. 1, Juni 2024, pp. 110-119 

126                                                Author 1 et.al  (First phrase of tittle …) 
 

managed modernization (Hijazi, 2025). The findings of (Sya’ban et al., 2024) concerning the 
hybrid adoption of educational models by contemporary pesantren demonstrate that such 
fragmentation is not an inevitable consequence of modernization, but rather a risk that 
emerges when modernization becomes disconnected from the roots of traditional values. 
By integrating Dhofier’s spiritual depth with Zarkasyi’s institutional structure, pesantren 
possess a strong conceptual precedent for developing a holistic model of character 
education. This argument provides a direct foundation for formulating the integrative 
conceptual framework presented in the concluding section of the Discussion. 

4. Contextual Relevance within the Theoretical Framework of Character Education 

The findings concerning digitalization as both an opportunity and a challenge, as 
confirmed by (Haris, 2023) and (Aulia & Husin, 2022), provide empirical context for the 
concern raised in the background of this study that the rapid advancement of digital 
technology may trigger shifts in values and weaken scholarly ethics and adab (Hijazi, 2025). 
However, the findings also indicate that such threats are not deterministic: pesantren that 
manage digitalization selectively can strengthen rather than erode the moral environment 
discussed by (Kahfi, 2025) in the theoretical review. This demonstrates that a moral 
environment is not a static construct that is inherently vulnerable to every external change, 
but rather an adaptive system capable of accommodating new technologies as long as the 
core values of sincerity, simplicity, and ukhuwah remain central as guiding filters, as 
emphasized by (Azhar, 2022) in the discussion of pesantren’s selective strategies for 
responding to the digital era. 

Individualism and the moral crisis among Generation Z, as identified by (Kurniawan 
et al., 2023) and (Maesak et al., 2025), are directly relevant to the moral feeling dimension 
in Lickona’s framework discussed in the theoretical review. If digital individualism weakens 
empathy and social sensitivity, the communal lifestyle of pesantren, consistently identified 
in the preceding sections in both Dhofier’s and Zarkasyi’s thought, can function as a 
structural counterbalance to these tendencies. The findings of (Khoirunnisa et al., 2025) 
concerning the strengthening of collective identity through community-based institutions 
demonstrate that residential pesantren life is not merely a traditional legacy maintained 
for nostalgic reasons, but a mechanism that remains functionally relevant to addressing the 
psychosocial challenges faced by contemporary generations. This point of convergence 
reinforces the argument that character education in pesantren possesses resilience across 
changing historical contexts, rather than merely across successive generations of santri. 

Instrumental rationality, as examined through the findings of (Rohman et al., 2021), 
(Nurhijjah & Hariyanto, 2024), and (Rahmawati et al., 2024) concerning the dichotomy of 
knowledge, brings the discussion back to the concept of insān kāmil, which constitutes a 
central point of departure for this study. The pragmatism of knowledge is essentially a 
symptom of an educational system that reduces ‘ilm (knowledge) to technical skills without 
connecting it to inner consciousness (qalb) and action (‘amal) precisely the gap that 
Zarkasyi’s paradigm of knowledge integration seeks to bridge. These findings indicate that 
the challenge of instrumental rationality is not merely an external issue originating outside 
pesantren, but also an internal risk that may affect pesantren themselves when 
modernization proceeds without philosophical awareness of the ultimate purposes of 
Islamic education. 

Overall, the findings concerning pesantren as a bulwark of values (Zulaika et al., 
2025); (Sya’ban et al., 2024) demonstrate that the three challenges of the modern era 
digitalization, individualism, and instrumental rationality should not simply be regarded as 
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threats to be avoided, but as arenas through which the validity of the theoretical 
framework developed in this study can be tested. Value-based character education, as 
conceptualized by Lickona and reflected in the concept of akhlāq al-karīmah, reveals its 
strength most clearly when confronted directly with the pressures of changing times rather 
than when operating in a historically detached vacuum. The discussion presented in 
Sections 1 to 4 cumulatively provides sufficient empirical and theoretical foundations for 
formulating the conceptual synthesis of santri character education presented in the 
concluding section of the Discussion. 

Conclusion 

This study was motivated by the concern raised in the introduction that modernization, 
when not managed critically, may reduce pesantren to merely academic institutions, thereby 
threatening their historical function as centers of character formation. Based on a conceptual 
analysis of the thought of Zamakhsyari Dhofier and KH. Imam Zarkasyi, this study finds that such 
concerns need not materialize as long as pesantren are able to maintain a balance between spiritual 
depth and institutional adaptability. Rather than constituting a historical burden that hinders 
modernization, the traditional values of pesantren serve as a foundation that enables pesantren to 
adapt without losing their identity. 

Dhofier conceptualizes pesantren as a value system and worldview that reproduces Islamic 
values through social relationships, the centrality of the kyai’s moral authority, and classical 
scholarly traditions. This process of internalization occurs implicitly through the hidden curriculum 
and personal exemplary conduct. Zarkasyi, by contrast, offers an integral educational paradigm that 
explicitly embeds values within the institutional system through the Panca Jiwa Pondok and 
discipline as a pedagogical instrument. Consequently, values do not depend solely on the charisma 
of a single individual, but become embedded within structures that can be transmitted across 
generations. A comparative analysis of the two perspectives demonstrates that their differences do 
not constitute a paradigmatic contradiction, but rather reflect different architectures for achieving 
a shared educational objective: the cultivation of akhlāq al-karīmah through the integration of faith, 
knowledge, and action. 

When confronted with the challenges of the modern era digitalization, individualism, and 
instrumental rationality the two perspectives prove complementary. The relational layer 
represented by Dhofier provides affective depth that prevents character education from being 
reduced to formalistic compliance, while the structural layer represented by Zarkasyi provides 
institutional continuity that prevents pesantren values from becoming vulnerable when they 
depend solely on personal figures. This study synthesizes the two perspectives into a three-layer 
conceptual framework consisting of relational, structural, and contextual layers, operating through 
a cycle of internalization, contextual articulation, and institutional reproduction. The framework 
demonstrates that effective pesantren character education does not result from the exclusive 
selection of one tradition over another, but from the conscious and sustained integration of all 
three layers. 

Theoretically, this study contributes to a broader understanding of the concept of the moral 
environment in Islamic character education by demonstrating that a resilient moral environment 
emerges from the combination of organic mechanisms and institutional mechanisms rather than 
from either mechanism alone. The study also enriches the application of Lickona’s moral knowing, 
moral feeling, and moral action framework within the pesantren context by demonstrating that 
these three dimensions should be examined not only at the individual level of the santri, but also 
at the level of the institutional design that supports character formation. Practically, the three-layer 
framework proposed in this study may serve as a reference for pesantren administrators whether 
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rooted in the salaf tradition or pursuing structural modernization to critically examine and 
rebalance their character education systems, rather than becoming trapped in a dichotomy 
between preserving tradition in its pure form and fully embracing modernity. 

This study has several limitations that should be acknowledged. As a conceptual and 
interpretive library study, it has not yet been empirically tested within a specific pesantren context. 
Therefore, the proposed three-layer framework remains a theoretical proposition requiring 
empirical validation. Furthermore, this study focuses on two scholars who represent distinct 
orientations within Indonesian pesantren thought; consequently, the internal diversity of other 
pesantren traditions is not adequately represented. Future research should therefore empirically 
examine this conceptual framework through case studies of contemporary pesantren that have 
adopted hybrid models, in order to assess how the three layers operate in the actual formation of 
santri character. Further research could also incorporate the perspectives of other pesantren 
scholars and educational thinkers to broaden the framework and make it more representative of 
the diversity of pesantren traditions in Indonesia. 

In conclusion, the traditional values of pesantren articulated in the thought of Zamakhsyari 
Dhofier and KH. Imam Zarkasyi remain relevant as a foundation for santri character formation in 
the modern era. Their relevance should not be understood as a nostalgic preservation of the past, 
but rather as a conceptual foundation that, when consciously integrated with contextual 
adaptability, can respond to the complexities of contemporary challenges while preserving the 
moral and spiritual identity of pesantren. 
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