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KEYWORDS ABSTRACT
Student Discipline; Student discipline is a critical issue in education as it directly influences the

Self-Awareness; success of the learning process and character development of learners.
Peer Selection;

Family Environment; Phenomena commonly observed in schools indicate the persistence of

Quantitative Correlational undisciplined behaviors, such as tardiness, violations of school regulations,

Study. and low compliance with school rules. This condition suggests that student
discipline is influenced not only by school regulations but also by internal
factors and the social environment. This study aims to examine the
influence of self-awareness, peer selection, and family environment on
student discipline. The research was conducted at MTsS Darussalam Saran
Kabun with the entire student body as the population, while the research
sample consisted of 85 students determined using purposive sampling
technique. The research instrument was a questionnaire, a set of written
statements used to measure research variables, each consisting of 10
items for the variables of self-awareness, peer selection, family
environment, and student discipline, which had been tested for validity
and reliability. The research design employed was a quantitative
correlational field survey. Data analysis techniques utilized Pearson
correlation and multiple linear regression. The results revealed significant
positive correlations between self-awareness and student discipline (r =
0.577; p < 0.05), peer selection and student discipline (r = 0.684; p < 0.05),
and family environment and student discipline (r = 0.761; p < 0.05).
Regression analysis demonstrated that self-awareness, peer selection, and
family environment simultaneously exerted a significant influence on
student discipline with R? = 0.632, indicating that these three variables
contributed 63.2%, with family environment as the most dominant
variable. This research is expected to serve as a reference for schools,
parents, and educators in designing comprehensive and sustainable
strategies for fostering student discipline.

This is an open-access article under the CC—BY-SA license.

Introduction

Student discipline is one of the fundamental aspects of successful education. Discipline
functions not only as a means of behavioral control but also as a vehicle for shaping students'
character, responsibility, and moral awareness (Mustari, 2020). Highly disciplined students tend to
be able to manage their study time, comply with school rules, and show consistency in carrying out
their academic and social obligations. Conversely, low student discipline often disrupts the learning
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process, lowers academic achievement, and gives rise to various deviant behaviors in the school
environment (Sulistyowati, 2021).

Low student discipline remains a fairly serious problem in Indonesian education. Violations
such as arriving late to school, failing to complete assignments, breaking school rules, and showing
a lack of compliance with school regulations indicate that discipline has not yet been fully
internalized by students (Rachman, 2022). This condition suggests that discipline is influenced not
only by external factors such as rules and sanctions but is also closely related to students' internal
factors and social environment.

One internal factor that plays an important role in shaping student discipline is self-
awareness. Self-awareness enables students to understand their roles, responsibilities, and the
consequences of their actions (Goleman, 2020). Students with good self-awareness tend to be able
to control their behavior, regulate their emotions, and act in accordance with prevailing values and
norms. Without self-awareness, compliance with school rules is often only temporary and driven
by fear of punishment rather than by personal understanding and willingness (Anwar, 2021).

In addition to internal factors, the social environment also has a significant influence on
student discipline, one aspect of which is the selection of peers. Peers are a social group with whom
students interact intensely, especially during adolescence (Santrock, 2020). Choosing friends who
behave positively and are disciplined and responsible can have a constructive influence on the
formation of students' attitudes and behavior. Conversely, associating with less disciplined peers
may encourage students to imitate negative behaviors, including violations of school rules (Hurlock,
2021).

Furthermore, the family environment, as the first and foremost educational environment,
also plays a strategic role in shaping student discipline. Parenting style, role modeling, consistent
enforcement of rules, and a conducive family atmosphere greatly influence the cultivation of
discipline from an early age (Djamarah, 2021). Families that instill the values of responsibility,
orderliness, and commitment tend to raise children who are well disciplined at school. Conversely,
a family environment that pays little attention to the cultivation of discipline can become an
obstacle to the development of disciplined behavior in students (Helmawati, 2020).

Discipline is a condition that is created and formed through a series of behaviors
demonstrating the values of obedience, compliance, loyalty, orderliness, and regularity (Tu'u,
2021). In the educational context, student discipline can be defined as students' awareness of, and
willingness to comply with, all school regulations and prevailing social norms. Discipline is very
important because, when it arises from self-awareness, students succeed in their studies and, after
completing their education, will be more successful in their lives in society (Prijodarminto, 2020).

Self-awareness is an individual's ability to recognize and understand their own feelings,
thoughts, and behavior, as well as their impact on others (Goleman, 2020). In the educational
context, self-awareness helps students understand their strengths and weaknesses, manage their
emotions, and make appropriate decisions. Students with high self-awareness tend to be better
able to control impulsive behavior and act in accordance with the values they hold (Anwar, 2021).

Peers are children or adolescents of the same age or level of maturity (Santrock, 2020).
Peer selection has a strong influence on the development of adolescent behavior, including
discipline. Peer groups provide social support, shape identity, and influence individuals' attitudes
and behavior through modeling and social reinforcement (Hurlock, 2021). Choosing appropriate
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friends can encourage positive behavior, whereas choosing inappropriate friends can lead to
negative behavior.

The family environment is the first and foremost educational environment for a child
(Djamarah, 2021). The family plays an important role in shaping a child's personality and behavior,
including discipline. Parenting style, communication within the family, and the overall family
climate contribute significantly to the development of a child's discipline (Helmawati, 2020).
Families that apply rules consistently, set a good example, and create a warm and supportive
atmosphere tend to produce children with better discipline.

Several recent empirical studies have examined student discipline from separate angles.
Putri et al. (2026) reported a significant positive relationship between self-awareness and learning
discipline among senior high school students, but self-awareness was the only factor they
examined. Hadi (2023) found that parenting style and peer association significantly affected
learning discipline among elementary school students, yet that study did not include students' own
self-awareness, and its participants were at a developmental stage different from that of early
adolescents. In a madrasah setting, Sulaiman et al. (2024) showed that madrasah culture
significantly influenced student discipline at an Islamic junior high school in Makassar, which draws
attention to school-level factors but leaves the roles of individual, peer, and family factors
unexamined. Taken together, the studies reviewed here tend to treat internal and social factors in
isolation, and little is known about their relative contribution when they are examined
simultaneously among early adolescents in a madrasah. This study addresses that gap by testing
self-awareness, peer selection, and family environment within a single model and by identifying
which of the three is most strongly associated with student discipline at MTsS Darussalam Saran
Kabun. Its novelty lies in this integrated, simultaneous analysis and in its focus on peer selection,
that is, students' active choice of friends, rather than on peer influence alone.

The rationale for examining the three variables within a single framework rests on two
complementary theories. Bandura's (1986) social cognitive theory holds that behavior results from
the reciprocal interaction among personal factors, such as self-awareness and self-regulation,
behavior, and the environment; internal and social determinants of discipline should therefore be
studied together rather than separately. Bronfenbrenner and Morris's (2006) bioecological model
adds that a developing adolescent is embedded in nested systems, with the family as the most
proximal microsystem and the peer group as a further microsystem in which the adolescent takes
an active part. Within this combined view, self-awareness represents the personal factor, peer
selection the interpersonal environment, and family environment the primary developmental
context. Each is expected to be associated with discipline both individually and jointly, and these
premises guide the choice of variables and the interpretation of the results in this study.

Based on the background above, this study aims to: first, analyze the relationship between
self-awareness and student discipline; second, analyze the relationship between peer selection and
student discipline; third, analyze the relationship between the family environment and student
discipline; fourth, analyze the simultaneous influence of self-awareness, peer selection, and family
environment on student discipline; and fifth, identify the most dominant variable influencing
student discipline.

Method

This study employed a quantitative approach with a correlational method. The correlational
method is a research method used to determine the relationship or influence between two or more
variables without manipulating those variables (Sugiyono, 2021). The research design was a

2484 Firda Aufa Yumni et.al (The Influence of Self-Awareness ...)


https://issn.lipi.go.id/terbit/detail/1604472347

At Turots: Jurnal Pendidikan Islam ISSN
Vol. 8, No. 2, December 2026, pp. 2482-2501

correlational design with an ex post facto approach, that is, research conducted to examine events
that have already occurred and then trace back to identify the factors that may have caused them
(Creswell & Creswell, 2020).

This study aims to analyze the relationship or influence between the independent variables
(self-awareness, peer selection, and family environment) and the dependent variable (student
discipline) through direct measurement of a single sample group. Data were analyzed using Pearson
correlation to test the relationships among variables and multiple linear regression analysis to
determine the influence of the independent variables on the dependent variable.

This study was conducted at MTsS Darussalam Saran Kabun, Riau Province. The research
site was chosen on the basis of accessibility and its suitability for the research objectives. The
population comprised all students of MTsS Darussalam Saran Kabun in the 2024/2025 academic
year. The sample was selected using purposive sampling, a sampling technique based on particular
considerations aligned with the research objectives (Sugiyono, 2021). Using this technique, Grade
VIl students were selected as the research sample, totaling 85 students. Grade VII was chosen
because the characteristics of its students suited the needs of the study, such as the heterogeneity
of their backgrounds and the availability of access for data collection. The sample consisted of 39
male students (45.9%) and 46 female students (54.1%) from diverse ethnic backgrounds, including
Malay (49.4%), Minang (23.5%), Javanese (20.0%), and Batak (7.1%). The respondents' parents'
occupations included civil servants (50.6%), entrepreneurs (30.6%), and private-sector employees
(18.8%).

Purposive sampling was chosen because the study targeted a specific group whose
characteristics fit the research focus rather than the entire student body. Grade VIl students are in
early adolescence and in their first year at the madrasah, when peer groups are forming,
adjustment to school rules is still under way, and the association of family and peers with disciplined
behavior is therefore expected to be especially visible. Respondents were selected using three
criteria: (1) students officially enrolled in Grade VII at MTsS Darussalam Saran Kabun in the
2024/2025 academic year; (2) students present at school on the day of data collection; and (3)
students willing to complete the questionnaire in full. The resulting sample of 85 students exceeded
the minimum of 74 recommended for multiple regression with three predictors (N > 50 + 8m, where
m is the number of predictors; Green, 1991). Because the sample was not drawn at random from a
single school, the findings are limited to students with similar characteristics.

Research Instruments

Data were collected with a closed-ended questionnaire consisting of four instruments, one
for each variable (self-awareness, peer selection, family environment, and student discipline), with
10 statement items each, or 40 items in total. Each item was scored from 1 to 5, so that the total
score for each variable ranged from 10 to 50 (see Table 14). The quality of the instruments was
evaluated in two ways: item validity, using the correlation between each item score and its
construct, and internal consistency reliability, using Cronbach's alpha. The criteria and results of
both tests are presented in the subsections below.

Reliability and Validity of the Instruments
Reliability

The reliability test was conducted using Cronbach's alpha to measure the internal
consistency of the research instruments. According to Nunnally and Bernstein (2020), an
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instrument is considered reliable if its Cronbach's alpha is 2 0.60. The reliability results for each
variable are as follows:

The reliability and validity of the instruments for variables X1, X2, and X3 with respect to Y1
are as follows:

Table 1. Reliability of the Research Instruments

Instrument Number of Cronbach's
Items Alpha
Self-Awareness Instrument 10 0.746%
Peer Selection Instrument 10 0.692%
Family Environment Instrument 10 0.805%
Student Discipline Instrument 10 0.830%

Based on Table 1 above, Cronbach's alpha test shows that the reliability of variable X1 is a
= 0.746, variable X2 is a = 0.692, variable X3 is oo = 0.805, and variable Y is o = 0.830.

Self-Awareness Instrument: o = 0.746 (10 items) — reliable
Peer Selection Instrument: a = 0.692 (10 items) — reliable
Family Environment Instrument: a = 0.805 (10 items) — reliable
Student Discipline Instrument: a = 0.830 (10 items) — reliable
All instruments showed good reliability, with Cronbach's alpha values ranging from 0.692
to 0.830, indicating that the instruments have adequate internal consistency for measuring the
intended constructs.
Validity

The validity test was conducted using Pearson's product-moment correlation to measure
the extent to which the items in the instrument measure the construct they are intended to
measure (Azwar, 2021). An item was considered valid if its correlation coefficient (r) was > 0.30 and
its significance value was p < 0.05.

Table 2. Item Validity of the Self-Awareness Instrument

Item Validity (r) p Valid

X1.1 0.044 0.69 Invalid
X1.2 0.583 0.00 Valid
X1.3 0.131 0.23 Invalid
X1.4 0.626 0.00 Valid
X1.5 0.500 0.00 Valid
X1.6 0.710 0.00 Valid
X1.7 0.699 0.00 Valid
X1.8 0.692 0.00 Valid
X1.9 0.421 0.00 Valid
X1.10 0.312 0.00 Valid

Based on Table 2 above, the product-moment test shows the validity of the X1 instrument
items as follows: X1.1 (r = 0.044, p > 0.05), X1.2 (r =0.583, p < 0.05), X1.3 (r =0.131, p > 0.05), X1.4
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(r=0.626, p<0.05), X1.5 (r = 0.500, p < 0.05), X1.6 (r = 0.710, p < 0.05), X1.7 (r = 0.699, p < 0.05),
X1.8 (r=0.692, p<0.05), X1.9 (r = 0.421, p < 0.05), and X1.10 (r = 0.312, p < 0.05).

Table 3. Item Validity of the Peer Selection Instrument

Item Validity (r) p Valid

X2.1 0.615 0.00 Valid
X2.2 0.592 0.00 Valid
X2.3 0.648 0.00 Valid
X2.4 0.696 0.00 Valid
X2.5 0.487 0.00 Valid
X2.6 0.642 0.00 Valid
X2.7 0.741 0.00 Valid
X2.8 0.585 0.00 Valid
X2.9 0.705 0.00 Valid
X2.10 0.644 0.00 Valid

Based on Table 3 above, the product-moment test shows the validity of the X2 instrument
items as follows: X2.1 (r = 0.615, p < 0.05), X2.2 (r = 0.592, p < 0.05), X2.3 (r = 0.648, p < 0.05), X2.4
(r = 0.696, p < 0.05), X2.5 (r = 0.487, p < 0.05), X2.6 (r = 0.642, p < 0.05), X2.7 (r = 0.741, p < 0.05),
X2.8 (r = 0.585, p < 0.05), X2.9 (r = 0.705, p < 0.05), and X2.10 (r = 0.644, p < 0.05).

Table 4. Item Validity of the Family Environment Instrument

Item Validity (r) p Valid

X3.1 0.646 0.00 Valid
X3.2 0.625 0.00 Valid
X3.3 0.698 0.00 Valid
X3.4 0.522 0.00 Valid
X3.5 0.731 0.00 Valid
X3.6 0.784 0.00 Valid
X3.7 0.540 0.00 Valid
X3.8 0.548 0.00 Valid
X3.9 0.798 0.00 Valid
X3.10 0.737 0.00 Valid

Based on Table 4 above, the product-moment test shows the validity of the X3 instrument
items as follows: X3.1 (r = 0.646, p < 0.05), X3.2 (r =0.625, p < 0.05), X3.3 (r =0.698, p < 0.05), X3.4
(r=0.522, p<0.05), X3.5 (r=0.731, p < 0.05), X3.6 (r = 0.784, p < 0.05), X3.7 (r = 0.540, p < 0.05),
X3.8 (r=0.548, p < 0.05), X3.9 (r=0.798, p < 0.05), and X3.10 (r = 0.737, p < 0.05).

Table 5. Item Validity of the Family Environment Instrument

Item Validity (r) p Valid

Y1.1 0.621 0.00 Valid
Y1.2 0.435 0.00 Valid
Y1.3 0.639 0.00 Valid
Y1.4 0.483 0.00 Valid
Y1.5 0.603 0.00 Valid
Y1.6 0.660 0.00 Valid
Y1.7 0.648 0.00 Valid
Y1.8 0.652 0.00 Valid
Y1.9 0.416 0.00 Valid
Y1.10 0.360 0.00 Valid
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Based on Table 5 above, the product-moment test shows the validity of the Y1 instrument
items as follows: Y1.1 (r =0.621, p < 0.05), Y1.2 (r =0.435, p < 0.05), Y1.3 (r =0.639, p < 0.05), Y1.4
(r=0.483, p <0.05), Y1.5 (r = 0.603, p < 0.05), Y1.6 (r = 0.660, p < 0.05), Y1.7 (r = 0.648, p < 0.05),
Y1.8 (r=0.652, p<0.05), Y1.9 (r=0.416, p < 0.05), and Y1.10 (r = 0.360, p < 0.05).

Validity of the Self-Awareness Instrument: Of the 10 items tested, 8 items were declared
valid (items X1.2, X1.4, X1.5, X1.6, X1.7, X1.8, X1.9, and X1.10), with correlation values ranging from
0.312 to 0.710. Two items (X1.1 and X1.3) were declared invalid because their correlation values
were below 0.30 and p > 0.05.

Validity of the Peer Selection Instrument: All 10 items were declared valid, with correlation
values ranging from 0.487 to 0.741 and p < 0.05, indicating that all items measure the peer selection
construct well.

Validity of the Family Environment Instrument: All 10 items were declared valid, with
correlation values ranging from 0.522 to 0.798 and p < 0.05, indicating excellent validity for
measuring the family environment construct.

Validity of the Student Discipline Instrument: All 10 items were declared valid, with
correlation values ranging from 0.360 to 0.660 and p < 0.05, indicating that the instrument
accurately measures student discipline.

Data Analysis Techniques
The data analysis techniques used in this study included the following:

Descriptive Analysis: to describe the characteristics of the respondents and the distribution
of the research variable data; Pearson Correlation Test: to analyze the strength and direction of the
relationships between the independent variables and the dependent variable; and Multiple Linear
Regression Analysis: to determine the simultaneous and partial influence of the independent
variables (self-awareness, peer selection, and family environment) on the dependent variable
(student discipline). All data analyses were performed using SPSS version 25 with a significance level
of a =0.05.

The analysis proceeded in four steps. First, descriptive statistics (frequency, percentage,
mean, and standard deviation) were computed for the respondents' characteristics and for each
variable. Second, Pearson product-moment correlations between each independent variable and
student discipline were calculated and interpreted by their direction, magnitude, and significance
(p < 0.05). Third, multiple linear regression with the three predictors entered simultaneously was
used to estimate the joint model: the overall model was evaluated with the F test and the
coefficient of determination (R?), and the contribution of each predictor was evaluated with the t
test and the standardized regression coefficient (B). Fourth, all tests were interpreted at the
significance level of a = 0.05. Because the design is correlational, the coefficients are interpreted as
the strength of association between variables and not as proof of causal effects.

Result

Table 6. Descriptive Statistics of Gender

Gender F %
Male 39 45.9
Female 46 54.1
Total 85 100.0
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Table 6 above presents the demographic profile of the students. The results show that
female respondents (54.1%) outnumbered male respondents (45.9%).

Table 7. Descriptive Statistics of Hobbies

Hobby F %
Reading 32 37.6
Sports 42 494
Arts 11 12.9
Total 85 100.0

Table 7 above presents the demographic profile of the students with respect to their
hobbies. The results show that sports was the most common hobby at 49.4% (42 respondents),
followed by reading at 37.6% (32 respondents), while reading had the lowest percentage at 12.9%
(11 respondents) of the 85 respondents who participated in this study.

Table 8. Descriptive Statistics of Ethnic Group

Ethnic Group F %
Malay 42 49.4
Minang 20 235
Batak 6 7.1
Javanese 17 20.0
Total 85 100.0

Table 8 above shows the ethnic distribution of the 85 respondents. The Malay ethnic group
was the majority with 42 respondents (49.4%), nearly half of the total. This shows the dominance
of the Malay ethnic group in the research sample, which is reasonable given that the research was
conducted in Pekanbaru, Riau, an area with a significant Malay population. The Minang ethnic
group ranked second with 20 respondents (23.5%), reflecting the geographical proximity of Riau to
West Sumatra and the mobility of the Minangkabau people. There were 17 Javanese respondents
(20.0%), indicating the long-standing transmigration programs and urbanization from Java to Riau.
The Batak ethnic group was the smallest with 6 respondents (7.1%), although it still represents the
ethnic diversity of the region.

Table 9. Descriptive Statistics of Parents' Occupations

Parents' F %
Occupation
Entrepreneur 26 30.6
Private-sector 16 18.8
employee
Civil servant 43 50.6
Total 85 100.0

Table 9 above describes the occupational profile of the parents of the 85 respondents. Civil
servants (ASN, Aparatur Sipil Negara) predominated with 43 respondents (50.6%), more than half
of the total. This indicates that the majority of respondents came from civil servant families, which
generally enjoy economic stability and better access to educational facilities. Entrepreneurs ranked
second with 26 respondents (30.6%), showing that a considerable number of respondents had
parents who were self-employed or owned their own businesses. Private-sector employees were
the smallest group with 16 respondents (18.8%), namely parents who work as employees of private
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companies. This occupational distribution may have implications for the families' socioeconomic
status, which may in turn influence the variables examined in this study.

Table 10. Frequency of Levels of the Self-Awareness Variable

Self-Awareness F %
Low (score 10-23) - -
Moderate (score 24-37) 18 21.2
High (score 38-50) 67 78.8

Total 85 100.0

Table 10 above shows that the categorization results indicate that most respondents had a
high level of self-awareness, namely 67 students (78.8%), while 18 students (21.2%) were at a
moderate level. No students had a low level of self-awareness. With a mean of 41.88 (SD = 5.36),
these data indicate that, overall, the students have a good understanding of themselves, including
their strengths, weaknesses, emotions, and personal values.

Table 11. Frequency of Levels of the Peer Selection Variable

Peer Selection F %

Low (score 10-23) - -
Moderate (score 24-37) 15 17.6
High (score 38-50) 70 82.4
Total 85 100.0

Table 11 above shows that the peer selection variable yielded very positive results, with
82.4% of students (70 students) at a high level and only 17.6% (15 students) at a moderate level.
No students were at a low level. The mean of 43.09 (SD = 5.47) was the highest among all variables,
indicating that students tend to be selective and wise in choosing their friends, which is an
important factor in the formation of character and behavior.

Table 12. Frequency of Levels of the Family Environment Variable

Family Environment F %
Low (score 10-23) - -
Moderate (score 24-37) 31 36.5
High (score 38-50) 54 63.5

Total 85 100.0

Table 12 above shows that the distribution of the family environment variable follows a
slightly different pattern. A total of 63.5% of students (54 students) came from family
environments with a high level of support, while 36.5% (31 students) were at a moderate level.
With a mean of 40.48 (SD = 6.42), this variable had the highest standard deviation, indicating
greater variation in the quality of the family environment than the other variables. This indicates
considerable differences in parenting style, support, and family conditions among the respondents.

Table 13. Frequency of Levels of the Student Discipline Variable

Student Discipline F %
Low (score 10-23) - -
Moderate (score 24-37) 25 29.4
High (score 38-50) 60 70.6

Total 85 100.0
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Table 13 above shows encouraging results for student discipline, with 70.6% of students
(60 students) at a high level of discipline and 29.4% (25 students) at a moderate level. The mean of
41.23 (SD = 5.34) indicates that most students display good disciplined behavior at school, in terms
of attendance, punctuality, and compliance with regulations.

Table 14. Descriptive Statistics of the Variables

Mean S.D
Self-Awareness 41.88 5.36
Peer Selection 43.09 5.47
Family Environment 40.48 6.42
Student Discipline 41.23 5.34

Table 14 above, based on descriptive statistics, shows that all four research variables fell
into the high category, with means ranging from 40.48 to 43.09 (on a scale of 10-50). Peer selection
had the highest score (43.09) and family environment the lowest (40.48). Standard deviations
ranged from 5.34 to 6.42. Family environment showed the greatest variation (SD = 6.42), indicating
heterogeneity in the respondents' family conditions, whereas student discipline was the most
consistent (SD = 5.34), reflecting the effectiveness of the school's disciplinary system. Overall, the
data show a good distribution with relatively small variation, indicating that most students have
good self-awareness, peer selection ability, family support, and discipline, although the family
environment showed the most pronounced differences among respondents.

Table 15. Correlation
Student Discipline

Independent Variable r p

Self-Awareness 577" .000
Peer Selection 684" .000
Family Environment 761" .000

Table 15 above, based on Pearson correlation, shows that there is a relationship between
self-awareness and student discipline (r =0.577 and p < 0.05), a relationship between peer selection
and student discipline (r = 0.684 and p < 0.05), and a relationship between the family environment
and student discipline (r = 0.761 and p < 0.05). This means that all of the independent variables are
significantly related to the dependent variable.

Table 16. Regression

Independent Student Discipline
Variable B Std. Error Beta t p
Self-Awareness 144 .088 .145 1.644 .104
Peer Selection .218 101 223 2.155 .034
Family Environment 433 .082 .520 5.293 .000

R? = 0.632 (63.2%) with Fs,s1) = 46.419 and p < 0.05

Table 16 above, based on multiple linear regression, shows that self-awareness, peer
selection, and family environment influence student discipline, as seen in the F value of 46.419 with
p < 0.05. The combined influence of self-awareness, peer selection, and family environment on
student discipline is 63.2% (R* = 0.632). In terms of the partial contribution of each variable, the
family environment has the greatest influence on student discipline (g = 0.520), followed by peer
selection (B = 0.223) and self-awareness ( = 0.145).

Firda Aufa Yumni et.al (The Influence of Self-Awareness ...) 2491


https://issn.lipi.go.id/terbit/detail/1604472347

At Turots: Jurnal Pendidikan Islam ISSN
Vol. 8, No. 2, December 2026, pp. 2482-2501

Discussion

This study examined the influence of self-awareness, peer selection, and family
environment on student discipline at MTsS Darussalam Saran Kabun. The results show that all three
variables were significantly and positively correlated with student discipline and collectively
accounted for 63.2% of the variance in student discipline in this sample. These findings provide
empirical evidence that disciplined behavior is shaped by both internal psychological factors and
external social influences. Because the study used a correlational cross-sectional survey, the
findings are interpreted as associations; terms such as "influence" and "contribution" refer to
statistical prediction and not to demonstrated causation.

Self-Awareness and Student Discipline

The correlation analysis showed a significant positive relationship between self-awareness
and student discipline (r = 0.577, p < 0.05), indicating that students with high self-awareness tend
to display better disciplined behavior. The mean of 41.88 (SD = 5.36) shows that most students
(78.8%) had a high level of self-awareness, indicating a good understanding of their strengths,
weaknesses, emotions, and personal values.

These results are consistent with Goleman's (1995) work on emotional intelligence, which
emphasizes self-awareness as the foundation of self-regulation and responsible behavior.
Bandura's (1991) social cognitive theory also holds that self-awareness enables individuals to
monitor and regulate their behavior in accordance with internal standards and external
expectations. When students have strong self-awareness, they are better able to recognize the
consequences of their actions, understand the importance of following rules, and adjust their
behavior accordingly.

However, the regression analysis showed that self-awareness made the weakest individual
contribution to student discipline (B = 0.145, p = 0.104) and was not statistically significant after
controlling for the other variables. The contrast between its significant zero-order correlation (r =
0.577) and its non-significant regression coefficient indicates that much of the variance self-
awareness shares with discipline overlaps with the variance shared by peer selection and family
environment. This pattern is consistent with the reciprocal interaction between personal and
environmental factors described in social cognitive theory (Bandura, 1986), and it suggests that the
association of self-awareness with discipline may partly operate together with, or through, peer
relationships and family support; a mediation test would be needed to confirm this. This
interpretation differs from studies that position self-awareness as the primary determinant of
behavioral outcomes (Brown & Ryan, 2003). The relatively weak unique contribution may also
reflect the developmental stage of the participants: early adolescents, whose behavior is highly
susceptible to social influence from peers and family members.

Peer Selection and Student Discipline

The relationship between peer selection and student discipline was substantial, with a
correlation coefficient of r = 0.684 (p < 0.05). This moderate-to-strong correlation indicates that
students who are selective in choosing their friends tend to show higher levels of discipline. The
descriptive statistics show that 82.4% of students had a high level of selectivity in choosing friends
(mean =43.09, SD = 5.47), the highest mean among all variables.

This finding supports previous research on the influence of peers in adolescent
development. Steinberg and Monahan (2007) showed that peer relationships during adolescence
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significantly shape behavioral norms and decision-making processes. Brown et al. (2008) found that
adolescents who associate with prosocial peers are more likely to internalize positive behavioral
standards, including compliance with school rules.

The regression analysis confirmed that peer selection made a significant independent
contribution to student discipline (B = 0.223, p = 0.034), even after accounting for the effects of
self-awareness and family environment. This finding underscores the unique role of peer
relationships in shaping disciplined behavior during adolescence. The mechanism underlying this
relationship can be explained by social learning theory (Bandura, 1977), which holds that individuals
learn behavior through observation and modeling.

What distinguishes this finding from previous research is its emphasis on the selection of
peers rather than merely peer influence. While many studies focus on how peers influence behavior
(Dishion & Tipsord, 2011), this study highlights students' agency in choosing their social
environment. This distinction is important because it suggests that interventions aimed at
improving student discipline should not only address peer pressure but also enhance students'
capacity to make informed decisions about their friendships.

Family Environment and Student Discipline

The most striking finding was the strong correlation between the family environment and
student discipline (r = 0.761, p < 0.05), the highest among all variables. The regression analysis
identified the family environment as the most dominant predictor of student discipline (f = 0.520,
p < 0.001). The descriptive data show that 63.5% of students came from family environments with
a high level of support (mean = 40.48, SD = 6.42), although the higher standard deviation indicates
greater variability in family conditions.

These results are highly consistent with extensive research on the influence of the family
on child and adolescent development. Baumrind's (1991) parenting style framework has
consistently shown that authoritative parenting, characterized by warmth, clear expectations, and
consistent discipline, produces the most positive outcomes in children, including self-discipline and
behavioral regulation. Bronfenbrenner's (1979) ecological systems theory emphasizes the family as
the primary microsystem shaping children's development, with family dynamics serving as the
foundation for all subsequent social interactions and behavioral patterns.

The dominance of the family environment in predicting student discipline can be
interpreted through several mechanisms. First, the family serves as the primary agent of
socialization, where children first learn about rules, consequences, and behavioral expectations
(Grusec & Davidov, 2010). Parents who set clear boundaries, provide consistent consequences, and
model disciplined behavior create a template that children bring into the school environment.
Second, family support for and involvement in education have been linked to student motivation,
engagement, and compliance with school norms (Hill & Tyson, 2009).

The finding that the family environment made the largest individual contribution to student
discipline (B = 0.520, the largest standardized coefficient in the model) is in line with meta-analytic
evidence showing that family factors are the strongest predictors of child and adolescent behavioral
outcomes (Rothbaum & Weisz, 1994). However, the relatively high standard deviation (SD = 6.42)
indicates considerable heterogeneity in family conditions among the participants, reflecting
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differences in parenting style, family structure, socioeconomic status, and the quality of the parent—
child relationship.

The demographic data show that 50.6% of the students' parents were civil servants,
followed by 30.6% entrepreneurs and 18.8% private-sector employees. This distribution may
explain the generally positive family environment scores, since civil service positions in Indonesia
typically provide stable income and benefits, potentially reducing family stress and enabling more
consistent parenting. However, the fact that one-third of the students still scored at a moderate
level on the family environment indicates that economic stability alone does not guarantee
supportive family dynamics, highlighting the importance of relational factors such as
communication, emotional warmth, and parental involvement.

Collective Influence of the Variables on Student Discipline

The combined association of self-awareness, peer selection, and family environment with
student discipline was substantial, with an R? value of 0.632 indicating that the three variables
together account for 63.2% of the variance in discipline scores in this sample. The F statistic (F =
46.419, p < 0.05) indicates that the model as a whole is statistically significant, meaning that the
three variables jointly predict student discipline better than would be expected by chance.

This finding addresses the research objective of examining multiple factors related to
student discipline simultaneously, which gives a more comprehensive picture than studies that
examine these factors separately. The size of R? suggests that the framework adopted in this study,
which integrates an internal psychological factor (self-awareness), an interpersonal factor (peer
selection), and a family factor (family environment), is supported by the data in this sample.

The relative size of the standardized coefficients (family environment: B = 0.520; peer
selection: B = 0.223; self-awareness: B = 0.145) reveals a hierarchical pattern in which proximal
family relationships show the strongest association with discipline, followed by peer relationships,
and then individual psychological characteristics. Standardized coefficients indicate relative
strength of association and should not be read as percentages of variance. The pattern is consistent
with Bronfenbrenner's ecological systems theory, which holds that more proximal environmental
systems have stronger direct effects on development than distal factors.

However, it is important to note that 36.8% of the variance in student discipline remains
unexplained by this model. This residual variance likely reflects the influence of other factors not
examined in this study, such as school climate, teacher—student relationships, individual personality
traits (e.g., conscientiousness and self-control), prior experiences with discipline, cognitive ability,
and broader sociocultural factors.

Correlation, Causation, and the Interpretation of R?

Because this study used a correlational cross-sectional design, the relationships reported
here are associations and cannot establish causal influence. The direction may plausibly run in
either or both ways: disciplined students may, for example, choose friends who are also disciplined
and may in turn elicit more supportive responses from their parents. The word "influence" in the
title and the research objectives is therefore used in the statistical sense of explained variance
(prediction), not in the sense of demonstrated cause and effect. A third variable not measured here,
such as school climate or personality, could also account for part of the observed associations.
Establishing causal direction would require longitudinal or experimental designs.
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The coefficient of determination should likewise be interpreted with caution. An R? of 0.632
means that the three predictors account for 63.2% of the variance in discipline scores in this sample
of 85 students; it does not mean that 63.2% of student discipline is caused by these factors. The
adjusted R? computed from the reported values (R> = 0.632, n = 85, three predictors) is
approximately 0.618, only slightly lower, which suggests that the model is not greatly inflated by
the number of predictors. However, because all variables were measured with the same self-report
guestionnaire at the same time, shared method variance may have raised the observed
relationships, and the estimate comes from a single school. The value should therefore be treated
as specific to this sample and not as a population parameter, and replication in other schools is
needed before it is generalized.

Demographic Considerations

The demographic characteristics of the sample provide important context for interpreting
the findings. The study included a balanced gender distribution (54.1% female, 45.9% male), with
ethnic diversity reflecting the regional composition of Riau Province (49.4% Malay, 23.5%
Minangkabau, 20% Javanese, 7.1% Batak). These demographic factors may influence how students
experience and respond to expectations of discipline.

Previous research has shown that cultural background can shape attitudes toward
authority, collectivism versus individualism, and behavioral norms (Triandis, 1995). The
predominance of the Malay ethnic group is relevant because Malay culture emphasizes respect for
parents, social harmony, and compliance with social norms, values that align with schools'
expectations of discipline.

Data on students' hobbies show that sports (49.4%) was the most common interest,
followed by reading (37.6%) and arts (12.9%). This distribution may have implications for student
discipline, since participation in organized sports has been linked to discipline, teamwork, and goal-
oriented behavior (Fraser-Thomas et al., 2005).

Theoretical Implications

The findings of this study have several important theoretical implications. First, they
provide empirical support for an integrated multilevel model of student discipline that combines
individual, interpersonal, and family-level factors. This holistic approach is consistent with
contemporary developmental theory, which emphasizes the interconnectedness of multiple
systems in shaping behavior (Bronfenbrenner & Morris, 2006).

Second, the observed hierarchical pattern of influence, with the family environment
exerting the strongest effect, reinforces attachment theory and family systems perspectives, which
position early family experiences as the foundation for later social and behavioral development
(Bowlby, 1969). The finding that family influence remains paramount even during adolescence
highlights the importance of enduring family relationships.

Third, the relatively modest direct contribution of self-awareness suggests that internal
psychological factors may operate primarily through, or together with, social influences. This
finding supports social-cognitive models that emphasize the reciprocal interaction among personal
factors, behavior, and the environment rather than viewing individual characteristics as isolated
determinants of behavior (Bandura, 1986).

Practical Implications
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The results of this study have significant practical implications for educators, parents, and
policymakers. Given that the family environment showed the strongest association with student
discipline, schools may prioritize parent education and family support programs. Schools should
develop comprehensive parent involvement initiatives, including workshops on effective parenting
strategies and communication skills, and on creating a home environment that supports learning
and discipline.

Parent education programs can focus on authoritative parenting practices that combine
warmth and support with clear expectations and consistent consequences. Training may include
strategies for establishing routines, monitoring children's activities, communicating expectations
clearly, and applying age-appropriate consequences for rule violations.

The significant role of peer selection suggests that schools should implement programs that
help students develop critical thinking skills about friendships. Guidance counselors can facilitate
workshops on recognizing healthy versus unhealthy friendships, resisting negative peer pressure,
and actively seeking friends who share prosocial values. Schools can also create structured
opportunities for students to interact with positive peer role models through mentoring programs,
peer tutoring, and collaborative learning activities.

Although self-awareness showed the smallest direct effect, its development should not be
neglected because it provides the foundation for self-regulation. Schools should incorporate social-
emotional learning curricula that explicitly teach self-awareness skills, including emotion
recognition, self-reflection, and mindfulness practices.

Comparison with Previous Research

The findings of this study are largely consistent with the existing literature on the factors
influencing student discipline. The strong relationship between the family environment and student
discipline (r = 0.761) is in line with meta-analytic evidence showing that parenting practices and
family functioning are robust predictors of child behavior problems and prosocial behavior (Hoeve
et al., 2009; Pinquart, 2017). Recent Indonesian studies point in the same direction: Putri et al.
(2026) found a significant positive relationship between self-awareness and learning discipline, and
Hadi (2023) reported that parenting style and peer association significantly affected learning
discipline. The present study extends these findings by examining the three factors together and
showing that, once they are considered jointly, the unique contribution of self-awareness is no
longer significant.

However, the relatively weak direct effect of self-awareness on discipline when controlling
for social factors differs from several studies that emphasize individual psychological characteristics
as the main determinants of behavioral self-regulation. For example, Tangney et al. (2004) found
strong associations between self-control and a variety of positive outcomes. The divergent finding
in this study may reflect methodological differences or suggest that the influence of individual
factors varies across cultural contexts. In addition, Sulaiman et al. (2024) showed that school-level
madrasah culture significantly influenced student discipline, which suggests that part of the
variance left unexplained by the present model may reflect institutional factors that were not
measured here.

One explanation is the collectivist orientation of Indonesian culture, in which social
relationships and group harmony are emphasized over individual autonomy (Hofstede, 2001). In
collectivist cultures, behavior may be regulated more strongly by external social expectations and
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relationships than by internal psychological states. This cultural context may explain why family and
peer influences showed stronger effects than self-awareness in this study.

Another difference worth noting is the very high R? value (0.632) obtained in this study.
Many previous studies examining similar constructs report more modest R? values, typically ranging
from 0.30 to 0.50 (e.g., Ryan & Deci, 2000). The higher explanatory power should be interpreted
cautiously; it may be attributable to the comprehensive operationalization of the predictor
variables, the use of validated instruments, shared method variance from a single self-report
questionnaire, or characteristics specific to the sample or setting.

Limitations and Directions for Future Research

Although this study makes important contributions, several limitations should be
acknowledged. First, the cross-sectional design precludes causal inferences about the relationships
among the variables. A longitudinal research design that tracks students over time would provide
stronger evidence of causal relationships and reveal how these factors interact dynamically across
development.

Second, the study relied exclusively on self-report questionnaires, which are susceptible to
social desirability bias. Future research should incorporate multiple assessment methods, including
teacher reports, behavioral observations, school records (e.g., attendance, tardiness, and
disciplinary referrals), and parent reports, to provide convergent validation of the findings.

Third, the sample was drawn from a single school (MTsS Darussalam Saran Kabun), which
may limit the generalizability of the findings to other educational settings. Replication studies
involving multiple schools across different regions, socioeconomic levels, and school types (public
versus private, secular versus religious) would strengthen confidence in the generalizability of these
findings.

Fourth, although the study explained 63.2% of the variance in student discipline, the
remaining 36.8% is attributable to factors not examined. Future research should explore additional
variables that may influence student discipline, such as:

a. School-level factors: School climate, teacher—student relationships, consistency of disciplinary
policies, administrative support, and the availability of student support services

b. Individual psychological factors: Personality traits (especially conscientiousness and
agreeableness), self-control capacity, motivation, goal orientation, and executive function

c. Cognitive factors: Moral reasoning development, understanding of rules and their purposes,
and beliefs about the consequences of rule violations

d. Broader contextual factors: Neighborhood characteristics, exposure to community violence,
media influence, and broader sociocultural values regarding authority and conformity

Fifth, the study measured the family environment as a single composite construct, whereas
family influence on child behavior is multifaceted and may encompass distinct dimensions such as
parenting style, parent—child attachment, family structure, parental monitoring, parental
involvement in education, and family stressors. Future research should disaggregate these
components to identify which specific aspects of the family environment are most critical for
promoting student discipline.

Future research should also explore potential moderation and mediation relationships
among the variables examined in this study. For example, self-awareness may moderate the
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relationship between peer selection and discipline, such that students with higher self-awareness
are better able to resist negative peer influence. Testing these more complex models would provide
a more nuanced understanding of how multiple factors interact to shape student discipline.

In addition, intervention studies are needed to translate these findings into practical
applications. Experimental studies evaluating the effectiveness of family-based interventions, peer
mentoring programs, and self-awareness training on student discipline outcomes would provide
evidence-based guidance for schools and families.

Conclusion

This study examined the relationship of self-awareness, peer selection, and family
environment with student discipline among 85 Grade VII students at MTsS Darussalam Saran
Kabun. All three variables correlated positively and significantly with student discipline, with the
family environment showing the strongest correlation (r = 0.761; p < 0.05), followed by peer
selection (r =0.684; p < 0.05) and self-awareness (r = 0.577; p < 0.05). Together, the three variables
accounted for 63.2% of the variance in student discipline (R = 0.632; F = 46.419; p < 0.05). Partially,
the family environment (B = 0.520; p < 0.001) and peer selection (B = 0.223; p = 0.034) were
significant predictors, whereas self-awareness was not significant once the other two variables
were controlled (B = 0.145; p = 0.104). Because the design is correlational, these results indicate
associations and not causal effects.

The findings imply that efforts to strengthen student discipline are likely to be most
effective when they involve the family and the peer environment and do not rely on school rules
alone. In practice, schools can develop parent engagement programs, such as parenting workshops
and regular communication between school and home; help students choose positive peer groups
through counseling, mentoring, and peer tutoring; and embed the development of self-awareness
in character education and social-emotional learning, where it can support discipline together with
these social factors.

These conclusions should be read in light of several limitations. The sample was small, was
drawn through purposive sampling from Grade VIl of a single madrasah, and relied on self-report
guestionnaires collected at one point in time, which limits generalizability and rules out causal
inference.

Future studies are recommended to use larger and more varied samples from multiple
schools and grade levels; to apply longitudinal or mixed-method designs and multi-informant data,
such as teacher and parent reports and school records; to test mediating or moderating
relationships, for example the role of self-awareness in the link between peer selection and
discipline; and to include additional variables such as school climate and personality traits.
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